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RUTGERS UNIVERSITY The State1.1 ersity'of New Jersey

Dear Col eagtie

The Ac
an Educatio
year. The

I

'

demic Foundations, Department at Rutgers Camden sponsored

. ACADEMIC FOUNDATION S DEPARTMENT
Armitage Hall, Room 401

311 N. 5th Street
Camden, New Jersey 08102

ft

Augu-St 4, 1975

al Consortium in Instruction during the 1974-75 academic
F

urpose of the consortium was three-fold:

(1 to promote a closer unity between the academic disciplindS',
educators in the urban, community, st ts, and the academic
support department

(21 higher eddcationLo focus on the teaching-learning asp of il

31
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We hope
this most

We

/4TC//ec'

enc1,

to engage fn,fesearchinto existing' innovations in instructift
and foster new oneOlin this campus.. Many interesting activities
and discussions greil out of the consortium

7

losed you will find an evaluative report of the Educational
which contains elaborative data on its successes and failures.

at this document will stimulate other institutions to pursue
important-aspect of higher education t improved instruction.'

nvite yoir comments and questions.

Sincerely

Miriatt-T. Chaplin

Project Coordinator
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Introguetion
This report attempts to describe and evaluate the Educational Consortiun li-n Instruc-

-the Academic Foundations Dep irtment of Camd n College ofArts and Sciences (CC S), Rutgers University, during th 1174-75 academ c year. The:tional ('oiisortjuni, a group of faculty. students, and community educati' nal leaders;chi, ccl.ried to focus on the tea i:hint;-le.aruink_ relationship at CCAS..was su ported by a
'spetl.il grant from the Educational Opportunity Fund E.O.F.), New Jersey Department
of fl.g!'er Edlication. To t:ome degree.-this, report is meant to satisfy the E.( .F. require:

itth n an e\ .Juition he submitted at the te7min,ition of the program. Butt e document
i

,VI!..) I tit,:ndcd to illustrate -a new- educational project that may se-Fve-as a mos el for repli-
tn ()tiler institutions where improving, the quality of instruction is dee ed a worthy

a l
,

la the following pages. seven areas of information will be covered, s eps taken in
,n. rig And ouln,Itin2,- educational programs. preliminary conceptions o the Educa-

t specific objectives designed to achieve the overall program coal, person-
;,,1 terial resources. activities performed by Consortium participants, esults evalu-

n'2,' to pre established criteria, and recommendations for expe iting similar
:-(ner.d'.,ppenctices will be included that document Various aspect of the con-

ypn.- Individuals,who have contributed their- timed effort to the program
re ,ited in the test; their assistance is gratefully acknowledged.

1:-ziiia,1///,/ '/1! Educational Protiam

In order to understand the p.rocedures used in this report o evaluate, the Educational
C, nso,tum in Instruction, it will be necessaryifirst`to, designate the steps tha must be. fa-
1. ;n developing and evaluating any educational prograin. An_echicati nal program,
\V it,ner its purpose or the institutional level at which it is ittiplemerited, cons sts of a poup

materials, and personnel organized to attain particular objecti res associated
witli the -teaChinglearning priicess.- Aviable program also requires the id ntification of
specific educational outcomes and the costs involved in achieving those outc mes. Evalua-
tion. which may be performed continuously ddring program operation or a plied only at

, the end, would be impossible without the systematic consideratidn of all rogram data.
The comple\ity of that data, will determine the complexity, of evaluatio4a1 strategies.
Thus, the scaluation of small "units" within the teaching-learning process considerably_
liss elaborate than the evaluation of a total institution such as a college Or tniIersity sys-
tim. Program evaluation falls ,somewherebetweeen the two on a, theoretical scale of

Ecaluation can be facilitated by planning procedures that establish in-advance every
step of program deMopment. These steps. which w11 :be, described briefly as they per-

. tain to educational innovation, aFe the following:
(1). Institutional Context:The school, college, or other educational institution must

be identifed. along with its chief characteristics and majott operational goals. A convincing
attempt must be made to, show that existing programs or olicies do not meet the educa-. tional needs that are critical to the institution's proper f nctipning. Two types of inho-
vative prOgrams that may be employed to bridge the gap between "what is" and "what
ought to be" are those designed to meet learner' ,needs .(e.g., the need to ,improve
reading skills) and those designed to meet institutio nee (el., the i_lee41-to--develpp a.
new budgeting and' accounting system): This re mine and evaluate, the former
type. _

(2). Overall Program Goal. An educati
Accomplishment of some purpose within ihet

_ . must be directed toward the
g process. Planers should'



-1=i4ve -a clear-idea of .%Yhat their program will eventually do in securing educational ad-
ti otherwise they may experience confusit3n in developing effective program ac,-
I ides. Of Courssi...gual's-haVe to be created that Satisfy, as directly as possible, at least one
of the broader learner- or institutional needs which have been perceived as critical. T
overall goal for the Educational Consortium in Instruction will be discussed in section II
of thrs report. ,

;J. Specific Program 0- biectives. Program objectives must relate to the overall goal
and be sufficiently numerous to encompass the major anticipated outcomes. Conversely,
ob;ek.t es must be few enough to permit practical collection of data concerning their de-
gree .4 attaintn:nt.-The exact number of objectives will be determined by balancing these
two ci,n,Iderations. Each objective should contain an expected level of success (criteria)
t be :tstnertained by the use of measurable or observable data, and each should designate

estini ited time period for achievement (six months, one year, eta.).
)vaticprogranis do not require completely original objectives as long as they in-

lude sonic features which are new to the host insoution. Siecific objectives for the Hu-
t. .tionl Consortium will be described in section III. .

, (4). Program Resources. Everything that contributes to the realization of program
id-rjectives can be termed "resources." One obvious resource consists of monetary funds
Will k. h. ,,re allocated in the pr9g.ram budget. Funds may be secured from outside sources,

go% ernmental agencies or private foundations, or they may be obtained. from the
Inntution's regular budgetary allotments. A second major resource consists of people, i.e.,
th):tilk-ho are needed to achieve objectives by planning and executing program activities.
Part+14(L,ie staff and consultants can be utilized in some cases, but a minimum number of
full-titan must be present to give the program continuous direction. Funds and
per,nnel ior the Educational Consortium, along with special material resources, will be
L=tcdin se.tion

_

15.) Program ftivities. Objectives can be reached only by the application of ma-
te;ial and human resources to pdrticular activities which are chosen for their instrumental
slue. The selection of actix-ities is made by the program director, alone or in consultation

Xt itil other, on the basis of practical eon si derati on such as time limitations, teaching-
learning environment, preeeden set by similar pr rams, and so on. Once activities are

staff members must e 1ploy their limited resources to plan and carry out the. ac-
ti wes as readily as possible.

I lowever, when impl aertting innovative educatibnal programs, it may ,be ryatessary
to ad-)pt activities so nov to the institution that they muse be developed slowly to inure
full acceptance. Section Koi_this,seport will indicate how .activitieS" for the- Educational

;Cw.sol titan were c( nceired and implemented.
(6). ' .ot is an Evaluation. Quantitative and qualitative data tha'.t.hay.1e been col-

lected fromprOgram (.--es must be evaluated ,according to Pre-arranged-criteria esL
tablished in the _34' stage. Results far outcomes tuay take the forth of
scores on s r ize tests, survey (nterview andtluestionnaire) information, writen re-
po- o servation-de ivied checklists, fina.N1 ledgers, or other substantive data.- Appli-
cation of etaluation criteria tb the results-should _produce answers to these questions Did
the actual, results match those anticipated in the program objectives? What aspects of pro-
gram activities were mossuccessful and which were least successful? ,W,ere the results
achieved doneso within budgeted resources? Were the educational outcomes conducive to
future progresg of the instituf What recommendations can be made for future develop-
ment of similar programs? -#e_ the questions, as they pertain to the Educational COn-

\ Sintium, gat will be answer tiqns VI and VII.
'k
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1 I. Ba( k4H-thtml of the Educiltional Crinso) tium .1"

Lundell College of Arts and Sciences is the only full-scale academic unifof Rtitgers r'
Sfinthern New Jersey. The siNteen acre campits is adjacent to downtOl,yn

Camden and (ontains six modern academic buildings along with several t. renovated older,
sr; uk. tures. Thc 27(0- students of thu college are predominativ drawn from Burlington,`,,
C Anden..ind iil("iticestei counties-, which constitute pia of the nation's fourth_largest met- "tt

r,,politan area. The StUifentS, most oiwtmm commute tc college; bring with them the di-
erse bat kgrounds of a mixed tyhan-g*urban population. -They study in twenty-five aca- *

dent, deoartments, Ni- t h over 94irtv rnqir programs.- The__c-,1mission of CCAS is to
:el e these student: developing- and .securing a strong liberal arts curriculum_ at the

(.CA, provides further opportunities in a limited number of graduate . `e
t, ,i)d 1 T1 a wideange of non-degree orien educational experiences designed to
ni,ei the necds of urban/ citizens.

c,,n,idering the 4/oLation and mission,:of Carnd College of Arts and Sciences, it is
not that in to non traditional students hav enrolled in the institution. Low-in-

-tudtits. e ucationally disadvantaged young people, minorities, veterans, and older.
Ire attrakted by the college's favorable social and financial climate to continue their
educxiiim. Flow-ever, these new,'students bring special learning needs to an

tutin th.tt has developed instructional methods and processes for more traditional stu-
dents v. ho, tmitil recently, have formed the learning "publi ' at CCAS. Non-tradition-al
student,. unli!ie their predecessors, do not always relat nyell to the rstandard academic
proyedurc of ''lassroom lecture-discussion and may obi in very little learning value from
th,s' ,rrangoment. For.e\ample, the Educational Testi g Service found in a 1972 survey
o. C( ,% S )nstru,stional units that the general qua ity of lectures was rated less than good

majority of students in 25 per cent of the coures; more disturbingly, the overall
alue discussion was rated less than good by a pTajority of students in 43 per cent of

tire eourvzs.--Pc-rhaps these -figures-point to- insuthieient preparation -or-poor classroom dc-
ii,:r on the part of some instructors. Nevertheless, there, is room for speculationthiftbe
tehxques themselves may be inadequate to reach the minds of the new students.

Members of the Academic Foundations Department ate acutely aware pf the learning
cs of non-traditional students. The department offers remedial and developmental

ir,ti.,:tion for educationally disadvantaged students who enter college without arleguate
-skills in reading. mathematics, or other basic areas. It has been the experience of depart-

Instru'ctors that these students, who enroll through the 'Educltional'Opportunity
Fund PrOgra-ni (E.O.F.), often respond more readily to innovative' teaching methods
tirin ro traditional, ones. Academic Foundations personnel have been convinced that new
techniques can aid file learning process of E.O.F. studentItlas-well as other undergraduates

in all disciplines represented at CCAS. klowever, until recently no vehicle existed to in-
form other' faculty members of this. possibility and to suggest instructional alternatives
that might be adopted. The department long desired to create, a special iducatibnal pro-

.

gram dexoted to i m' proving the teaching-leaininy relationship :at ZCAS.
The.opportynity to pursue this goal came in January, 1974, when the departmeilt re-

ceived notifkation.from Ms. Juanita High, Executive ,Director of E.O.F, that 100,000
dolt-ars of state' funds had been earmarked for special innovtitiveed'ucational projects de-
signed to enhance the success of E.O.F. students in New Jerky colleges and universities.
The only stiPulation listed in the notice was that proposals should contain programmatic
aspei:ts that differed from the usual E.O.F. suppottivelervices. Ms. Ruth Dixon; Chair-.
roan trf the'Academic Foundations Department, believed -that' the grant competition-Tiro-
vided a unique opportunity for developing an innovative program at CCAS to focus on the

.
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teaching-learning relation ip She asked Ms. Miriam Chaplin, Language Arts Coordi-
,

nava, to:write a suitable roposal. Ms. Chaplin finished the -document in time-to meet the/
February 8, 1974, deadline.

The proposal included a rationale, a summary of program objectives and activities, a
timetable, and an estimated budget. Perhaps the best way to indicate the proposal's es-
sential points is to quote from its content:.

Traditi(Tially, instruction at the college leVel has been geared to a homogeneous popu-
lation. The students were, for the most part, high achievers whose potential for aca-
demic success determined their admission. They. were highly motivated with clearly
defined goals . .. Today, the student population in mast institutions is heterogeneous.
Students are admitted with varying degrees of ability and in some instances, lives of
poverty and despair have preven4d the formulatiOn of well defined goals . . .

If these students are to succeed, a great deal of attention must be given to the in-
stFuctional methods used in the classroom. Instructors must be willing to devote more
of their time to insuring that students completely understand what they read and
hear ... New approaches in teaching and learning are needed.

These new modes need not involve dramatic departures from the traditional edu-
cational framework or from accepted educational goals, but they must be learner di-
rected and learner centered ...

Therefore, this proposal calls for a consortium in the teaching of language-skills
to be initiated by the Academic Foundations Department at Camden ... The program
will include alternative approaches to instruction which can be used in all subject
areas. The icore of the program will be a cooperative effort of faculty: in Academic
Foundations, academic faculty, Students and community representatives.
On April 9, 1974, Dr. Edward,J. Bloustein, President of Rutgers University, was in

Ormed- that the E.O.F Board of Directors had approved the prOposal, subniited by Aca-
demic Foundations. He, in turn, forwarded this information to appropriate ofc'e,rs at
CCAS. ,The E.O.F, Board attached two special conditions to their grant authorintiOn, i.e.,

) the program's financial support would last for one year (July I, 1974 to June 30, 1975),
and {?).no expenditures for capital equipment or travel would' be allowed.'

Ms. .Miriam Chaplin accepted responsibility as coordinator for the program, which
she had named the Educational Consortium in Instruction, a position added to her regular
instructional and administrative posts. In:iMay, 1974, Ms. Chaplin met with Dr., Walter
Gordon, Dean of CCAS, to formulate plaris for implementing the proposal guidelines.
With Dean &;ordon's consent, it was decided to establish a community-faculty Ad Hoc
Committee ig the Educational Consortium :which would serve as the initial planning group.
Committee members would determine the number of faculty participants' needed, the
minimum time to be devoted to the project, al *the qualifications for two full-time staff
personnela researcher and a secretary. Ms.4Cliaplin informally 'contacted several people
that she thought would be receptive to thibokimportant task, and fourteen were chosen by
mid-June (the Ad Hoc Committee will be described in section IV).

Thus, the Educational Consortium was presumably ready for operation on the sched-
uled starting date: July 1, 1974..Hoivever, an unforseen delay was caused.by difficulties'
in obtaining the two full-titre staff personnel. No Rutgers budgetary line existed for the
position of program researcher and several weeps were spent in hying to create one. The

ogram coordinator conducted meetings with University administrators to solve this un-
pectedly complex problem. Finally, all parties decided that it would be easier to utilize

an existing budgetafy line by having the-reseaeher occupy faculty status.'But further delay
was caused: by the University requirement that all positions must be. advertised within the

9



,

.

Rutg/rs community for three weeks befOre outside candidates could be solicited. (N'O
Rutgers personnel did apply). There.was alsO a prolonged impasse in the matter of find-
ing a program secretary, Originally, thenioasition had been designated as . "clerk- stenog-
rapher" but *as reduced to "clerk" beCause of budgetary limitations. The lower salary
attracted few satisfactory applicants. For the above-stated_ reasons, no full-time staff mem-
bers were hired until October 1, 1974, which produced a delay of three months in imple-
menting the program.

.

III. . Objectives of the Educational Consottium.
In most cases, the overall goal of an educational pl-ogratn can be attained by many

different objectives. The task facing program offic'er,s-is to choose alternativ objectives that
seem best able to generate the kind' of results called for, and then, narrow th se alternatives
to a feasible number. Initially-derived objectives can be obtained from th current "state
()*f the art- As disclosedin the educational literature, or program officials m y utilize their
Own experiences to arrive at alternatives. Any number of possible objectiv s may blisted,
as log 'as there is enough information to make each one clear and una biguous. Next,
each alternathe must be analyzed fo-r the length of implementation time, e cost of neces-
sary resources, and potential acceptance by-institution members. Program objectives might
be further reduced by examining those included in similar projects that have been tried

--elsene re. ,_

The coordinator for the Educational Consortium in Instruction originally 'listed tep
\objecties that she thought the program should pursue. These were derived from her,own
teaching experience. and knowledge of educatiOnal innovations. They are summarized
below: ,

«(1 Objective: Convene workshops_and seminars.,
Implementaton: Encourage faculty and students to participate in a series of work,'
shops led by experts in the field of education; hold informal seminars where stu-
dents and institictors can discuss teaching-learning matter that are of mutual al-

. terest. `,,
..

.

Gutcyne: embers` of= the college community will understand. the need fora dia... I

log& on teac ng; a\communication flow between students and instructors will be ./created. ,

;2)< Objective: E,stabl/i a learning r source center.
Implementation: iDe 1 1:a.,,fac ity with multi-media materials, research, literature
on learning theory arid, 'nstru tonal methods, and journals that deal with educa-

s tional practices; /provide xperimental Instruction in basic academic skills.
Outcome: Center will serve as hub of instructional activity on campus; it will in-
crease awareneSs among faculty and students of- creative teaching methods applic-
a-ble to higher education. ` .

(3). Objective: 'Promote innovative teaching methods. G .

IniplementatiOn,: Involve individual faculty members in devising-and evaluating-in-
novative,approathes to teaching, e.g., independent study, computer - assisted InStruc-
tion, team teaching, role-playing, panel techniques, suntaationgaming, etc.
Outcome: New creative approach to the teaching pro "4--ill help satisfy the
learning-requirements of traditional - al students alike:

(4). Objective:' Devise system of rewarding faculty participants. ..

linplemearitation: Establish guidelines fo /faculty participation including rti i.
mum number of hours to be devoted to raject; list the- long-range advantages. to

. ,

10
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improved -lent of ,instruction as a result of partic4ation;_confer With the Dean and
the Appointments and -Promotions Committee on these matters: .

Orttrome: A-means will-be provided whereby; those faculty, meMbers who are in-
terested in improving instruction will' be..', rewarded; 'this may encourage other
faculty to participate. ... i .

.1-,,,.- .. ,

(s). Objective: Write list of student comp,etenZies (skills').";, , -1. ,

.

, .
Implementation: Define competehcies which all studeqs.shotild possess in-order "to. ---,r-,- ---succeed in college; solicit inputs by circulating -a questionnaire t6 studentson which'
they will be asked to'llit skills that th y findare needed-in academic courses.
Outcome: List of competencie4 will be. iStributed co.all faculty who may adjust .
their instructional methods to reflect the ittainment of these competencies.

t 6), Objctive: Write a skills' program. _--Implementation: Vse_competency list as goals of the program; write practice exer-
uses in:language and.`tudy Skills thsed on subject matter in major college disci-
plines; include only `exercise wbich have been used-sccessfully with students. ', ,

Outcome: A skills., pi'ogranyWillavebeen giod.uced which reflects the input of
academic instrctors as well as language arts personnel. -

...., ..

-17). Obiesciive: Write; teachers' guide to skit instruclion.
Ii'nplenintatiuii Identify the role of the content instructor in teaching' language
skills; liSt specific methods that'ean be utilized in college courses to, help teach

lkills!
, .

.

. .
Outcome : College instructors will have a guide to whichthey can refer in planning
iheir courses. _ ,,

_ .--
.K. Objective: Construct a standardized test. _ _ _

. : Implementntion: Review -standardized tests currently 'being used in high schools
, and cillleges in thiS geograp ea; experiment with new test' material; construct

a test which evaluates those 'sly in the. competency list with relpiye materials.
0 utconfe : A standardized di4. nostic tool will have been constructed which is unique
to CCAS; it may bcap.p ilied at other institutions with similar populations.. -

(91. OWctiv;: Devise a system of reporti ng to student&
,.

.-1141einentation: Develop forms which 'instructors can use to report to students con-
cerning their- need fin' iead'ArilinsttuctiOn,4search and study skill' improvement;''.4.
mor cohere'nt writing, oral language development, etc.
Ozstc me: Students will be made "ware Of their weaknesses in time to work toward .er
corr& ion; instructors.will become inore aware of student-needs. ' .

---"- (Lb). Objec ve: Consult.00mmunity educational laden./ t , , ...,
, intplet eittation: Involve community educators. In .the project 6Lsoijciting Aleir ...

opinion on special probleins of st4ent; entering college' -and encourage 'suggestions
Jor.imp oving high school and junior colleke curricula so that enterin students-

.will be -tter prepared.
Outcome A positive relatignship will_.bc formed between educational institutions;
this-ictiia f relationship is invaluable as it,pettains to students' needs.

,

Althohka of the aforementioned aliernatiyes-We;c considered detirable as objectives
\fsoi the Educatio al Consortium, it soon became apparent that oigyafevy could be retained(
The three-month elay in startinklhe program triade objedives (5), (6), (7), (8), and.,-.. . .... 0. .. :- ..

,.. - ...

.. .... ,
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(9) extremely difficult to explore, since they required -COnsiderable tim for pr oration
ind dkelopment. Furthermoie, faculty metutr,i..e.preszseil: little intereS in serving on
conunitteeS, that were proposed to dO.the Actual write of t4 ,compefe les'.,,list. Aills',

. , ,.

prograin,Aeachers' guide, standardized test: and, formance reporting-- m, (see Seetiony
V for" further explanation). -.Objective (4), "devising a system to,reward.facu v partici,-
pants, was rejected. because of- the-lack' of evidence concerning instructional improvement.
Such 'evidence could be amassed -and deli 'erect to acid,... officials only after_oe-project

until tine,-,resOitsces

(3), and (10.1..,.
Objet tixe ( 1 ). inverting workshops incl seminays, was, considered essential' if fa hy Mem--

, hers \yen: to be n de aware of the need for instructional innovation. Thi§kobjectix would
he qick cssfullv met if six workshops were 'held over the academie year ( with topic; ch
irs the. pr()grain crrdinator), attended by 15-40 ,persons per session, characterized by

had operated' for at feast_a_yri:r. Thus_all_six_objectives wre-deferr
''.414 the social context were inure conducive to their attainment.

ply ten origiril objectirves were now reduced' -to only fOur : (1), (2),

reasNnabfe audience 'participation, and supplemented' by two or three informal seminars
Objecti\e; (2),, establishing a learning resource center, would be met if existing laboratory
f.(l tle; \VCCIibled to meet increasel.user demand. Objective (3), promoting-innovative' S'

teaching Methods, required . the involvement of 671,0 CCAS! faculty "embers -in devising
and Ittr4g toching, techniques that were -relatively new to the college. This third ob-
iek ;ix c w,1, deemed the heart of the program, as teaching-learning ihnovatioueohld be in-
(ued direct1V. Objecti-ve (1-(1) was also retained, `though there, was some doubt -that the

ni:ted time .,vailahle xvoukt permit -hill achi7veni64:, For hat reason,,a very niodegst sue-
t es, Criterion prOlted : to have .several community vduc itors give dee workshop on
student learning problems or-soik.related !natter. /'

,
. 1-1'. Re3)4oce.% of the Eittrotional *Con.ortiuiri

,.

.'... The lii st major resurce of 'any educati.Outtlprogram thnsists:',4 monetary funds that

.
.;,,are nciess +ru) pay peponnel wages' equipment, office supp,lies,2.and; other ,program

..
.

,vitet. As 'was indiettcd 'in,secti ri II, the EducStionak,Consortiuni in Instruction re- .
. --4,c.1 (Al it-s--1-in-aneial sti,004 from the Educational Opportunity,.Fun-d. E.O.. granted

I' ,

-\the'C'oilslirtiorp 19,001- lars'fhr personnel wageS mut consultant feers,;,plus 1,935 dollars
`r)i- a3motistr i.tive s % Cea; thus, totalq.0. F, funds ihiounted to 20,936 dollars..-(A full

, item( i,ati.(4n of budgetar4osts is-.containql in Appendix 13). Rutgers University supplied .

I . di nkoi, ktagc. 1 s made a -ailable approximately, ro8,000 dollars fth a. special fund rese
py.ograinfi:irersonnel±with further wages and fringe .benelits that cost, 5,207 ts-.' In ad- ,

... .-.' for aid to disadvantaged Students. -The-latter SOUrce Was used to purchase educational ma- v
x .,

II,
,, tern.,ls inr.,the learnt 0- June sotnter.

, ,
. % l _Personnel full-time', part-tirne,:pr9fessional, and non-professionalconstituted the..
------- seconSinajor resource of the Educational Consortium. The program coordintitor, 'Ms.-

' \ 1 i riant Chaplin, acted- as chief officer oPthe Consortium. It was(4he who conceived of the
projea and fiamedmits objeCtiVes. She was-also responsible for serving as liaison with ad-
ministrative officials, ,supervising a program staff, publicizing the work of 'the, Consortium,

II I seeing develi5pment of the learning resource center, and other pertinent duties. Me4ChaP-
' courdinatingjhe actiTities of all participants;. selecting workshop topics and lecture** over-

lilt's regular responsibilities aS a reading i structor and -administrator in e *ademic --

II
- FOundations Department made it impossi e fOr her to dev' ote full-time wor Con-

t msortium7 BL she was able to choose,the members of an'Ad Hit Com
,y, ,

provided

r
/assistance -in the initial planning stage. ,, r /

, ...

v

. _ Th'e following types, of _individuals were 4sked 'to 's
(1) faculty actively engaged in the.teathing pfocess;*(2) administr.

. n the Ad-

.
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supervision and implementation of educational prog-ranis;I3) counselbrs trained in the-
techniques of interpersonal relations and sensitive -to mudfint needs; (4) community rep-
resentatives intei6ted in student success and 'the dettlOp. rt ortrelevant educational pro-
grains (5) CCAS students. willing to donate- their effOr to the program. This "mix" f/
c6nunittee members wars' intended to represent theideas. and expertise o ose awafe of
the problems students fae in college. With the above qualifications ind; M Chaplin

-.contacted I 5-20. _people who had en suggested by 'the. Acade6 oundatio Chai an
-and the Dean. Informal discussidis and meetings resulted a commitme of servi' e by-

', these:Individuals: .-, .. ,. -- ." .

Rev. Sani Appel (Officer. Camden City Sch ,ol Svs,tein Ms. Sarah Ba'ks (Vice-Chair-
. man. Academic _Foun-dations Department), Dr. Alice Boehret4Chairinan,Nursing De-

partment). Nis, 'Gertrude Century (Counselor,- Dean of Stud is Office). Mr. Donald
Coogno (Officer, Camden City School System), Ms. Ruth Dixon (Chairman, Academic
Foundations Department), Ms. Margaret FlOppe (Instructor. Academic Foundations De-
partment). Dr. Claire Ja -ibs (Aswciate Professor, Mathematics Department), Mr.
James Rothchrit

Assistant Professor, if
Professor, Nlathernatics Department), Dr. Edward Schmitt

ess and Economics Department), Dr. Robert Smith (Associate
Dean). Nk.Piarbara bias dent), Dr: Jon Van Til (Chairman, Urban Studies
Department), Ms. Ctfithia West ( setor, Acadamic FOundations Department).

One of*the Committee's, most inSiortan ontributions was to determine job qualifi-,
cottons for the program research ,and secret:triL It was decided that the_researcher
should be exfterienced in higher education research ind,possess it least a Master's degree
in a relevant field. TheTi. t searcher would be required to compile data on the project, help'
participants locate critical information; and present a final evaluation report including a
d()curne
Oth acade
torate from t
resear.:haisiStant.
tar should possess a
skills. The person fil

model for duplIcalibp.Dr. Frank Fratol; a sociologist whose work has dealt
policy changes, was chosen for this position. Dr,' Fratbe obtained his doc-

'niversity of Pennsylvania where he also served as a teaching fellow and
he Ad F1 0111Miite-erlecided,:iurthirnitere, that' the program secre-

h iploina with appropriate training in clerical and typing
this.po would' be responsible for communications and general

office s. Evelyn Crawfo , a fortner:leg4 secretary who had also performed sec-
.

retarial\vork at a comMunity college,-Was selec,teT for the position. Both Dr, Fratoe and
Crawford Were engaged as full-time program personnek
The third 'major 'resource of the Consortium consisted or material facilities which

were utilized by parties.involred 41 the project. The Academic Foundations Department
furiiishet1.4fice space for Ilks program researCher aod secretary 'Department equipment.
such a xerox copying machinet file cabinets, typewriters, etc;; were m.htle available.

:*. The learning resource center became astneetiog place for those who attended seminars;
thiS facility,' too, was offered by Academic Foundations. The Ittitgers-Caniden Law

. School; and the campus Ubrary' both generously provided conference zooms whtere wort-

..`sh(ips were held. Educatioital materials for the learning resource center. and office.sup-
fpliek were purchased'as needed from Consortium funds.

V. dictivities of, the Educational Consortium
. .

SoMe'of activiiiesvundartakeii by theiEducational Consortium haVe
(een mentioped in previous, sections. The Ad Hoc CaMmittee met occasionally during the

-Summer and Fill of 1974 to help organize the :.program's ..early stages and advert sug-
. gestionsop future developments. It also interviewed tWo candidatesfor the positioi of pro-

gram r After-some deliberation, the second' candidate (Dr. Fratoe) se-
lected. The project diordiiiator interviewed several applicants who, sought the secretarial

t 6
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position and made a final choice (Ms. Crawford e cooidinator also circulated to.all
C'('A'S faculty a lengthy nkssage which' explained the Consortium's objectives. The mes-
sage requested faculty fembers to indicate whether they were willing to serve on committees
that wi,uld actually plOchice the competencies' list; skills' program. teachers' guide to skill
initruction. standardized test, and performance reprinting fovn.- Unfortunately, only one
fatuity member expressed a desire to do committee wick. Subsequent attempts to generate.,
mon! Interest in the 'committee approach were also unsuccessful. However, several faculty
,lid give positive response to other features of the prograin, and later contributed their el-

, fan-ts to the Consortiudi activities described below.
.1I). Works/lops and Seminar,. S. workshops and two .seminars were he ld during

the 1`)74-75 academic year. The coord ator, 1\4. Chaplin,,,sent notices every work-
shop to all m'embers-of CCAS and set cted community repsresentaxives inviting them to
attend the sessions. Shesalso had poster printed which annocinced each workshop and dis-
pl.,%ed them at _various campus locations. Topics for workshops. as well as-guest lectUres,

-NN cru p,ked by Ms. Chaplin on thesbasis of her experience Niith non-traditiDnil Students '

and her professional discernment. She, informally asked certain faCsolty ?nd students to
'Zithr r ,for seminars vher -e participants cnuld'discusS subjeasof.their OWnthoiCe. In every
t..i&i.: the' program researcher was present' to monitor the speakers azid.tudiericetesporise.
-uirun':,ry descriptions of these ,workshops 'and *mina rs have been' derivtd from his notes._,

Ire:ai-5/15,p =?'(O'ciober -14, 1,974). Approximately 125 people ,assembled in' the moot
21:4.urttl'afini.pf the Rutgers-Camden Lash School to hear three.unistersityffsidents discuss
\.Thv,,Rpie.\:cd the Urbin -University, in the Decade of the Seventies." _Presidents .E and
131,,rustein of,,lt-Utgers University, William Hagerty of Drexel 'University', an irvin '/,

,W.iehmAn of TeMple Univeritty were particularly qualified to Survey_thisisu set since -/-
their'institutions ar,e located in urban areas.' All three panelists "agreed thatunivsersities

\have 'I key role tolilay in satisfying the needs of American city dwellers Dr:,, Bloustei -n
ternpe-red his 4ptitictsrn on th i s pOinc, by-:saying-thatin the 1960's* tirtiversitiei, oversold

s , 'their ability.to scilveurban problems and,, thereby reated-false expectations with-, ensuing
distiAltments. Ho ever, he did cite recent progress ma -- urban universities in
fohioning neW progiims such as urban ,studies. blikk and ethnic s ies, extension- pro-

., grants in education'. ri4ority business': Legal 'aidietc. Dr. Hagerty, talked about the mile, of
'techniii,i,igiCiil Unic'ersiti4.like: Pre* that m.4st teach students how to develop and aptliy,..
. techn.)lis)gy.,'to ease the 'tensions 'cadsed when *plc, hit closely together. Dr. -Wachnlan ..',..

bell evechliat'urban tlineiiities trust, terve utytic.function by.bringing together.peopie
.

of dilf ere(ktveial,aild ethrilbackgroiliitis.-. pkrtcd the,cOntlnued:recruitmentof dis-
adylniageds-itiOority studentki, The worktip was alsOrtiarkedby a peacOui demonstration

- :which, -undkrscoxcd sOle-,probtetn inherent iti the univereitrkitY'fejationiliip; residents of
the Cooper.(lrant, COrnmunitilexpreaed their opp4ition -to'ibe2espaniion. of Autgcrs-

. Orriden inid.,thei ri,.,neighborhool..Queseansaddressed by, audienciemiiers4. Including
dern9nstFator42concerrieA, specific OR14,cies uudectaken, by teeth threi-prekents Institutions

; i \srii i ti ng non-traditional kstuden obtainiug' land by expansion, and other matters.
Silninar PI (-Ortab;:r 22i :1914). Sbxentee4 participants joined in p senniat held at the

learning; 'resource', center:',The'.; discti*on ovai*guii -by Ms. Chaplin who briefly 'sum-
, - Mari *zed 'the.backgrourid and:,tilijectivof Ake' pl:ticati44 Con' sorailsm. Dr: Fratde talk-, .,

ed about iht.freedfOr'irinovativk\feachi4;m-ediris'at\CCA.S andgave a 'few ixamplcs of
:new'techniques'that.might be 'applies( HeAso ititrii)tipd to those' resent a lengthy bib-,

Faculty members asked ques ons 414.0ffemd.commentiApobt tnese'maters. The pointwas
INgpaphy on college' tetchil vilzial ivi inlAilkd io.bel:reference source on the subject.

. ,

. a _ ._ . .

made that Rutgeri-Camel shis rnO repf a-leaOhintliiistitution than, say, Harvard or Wis-
conski where reseaich Ifirso heivilVetsphisized; therefore, -reavgnition and suPpoit

, .
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. "should be given
a

here for special instructional problems faced by teachers. Severa es-
ti'( ns were asked about c tency4based educationits rationale, proCedure, and pos- ' '--'
sable utilization at_CCAS. Since none of the discussants were familiar with this new in-'
struction-al toot. the program coordinator and researcher promised to look further into
Lompetency-based plans. It was suggested-tut alater workshop might be devoted to the
subject. , . .. .

II ',,rkshq? -2 (November 14, 1974). About thirty people attended a lecture given in
the timpus library by Dr. Janet.Emig, Professor in the Rutgers Graduate Schodl of Edu-
&Aim New Brunswick). Dr. Emig's topic was The Search for-Maturity: The Lan-.

,.
New

guii e Development of College Students." She began fier talk by pointing out that the prob-
lem )f language' development is not confined to the earlier periods of-life but is a charac-

't:::;st:c of later years as well. Entering college students, for example, have not mastered
a11 ingua= tasks. Studies have shown that many American college freshmen have not

- reached the formal proposition stage and, therefore. are unable to form abstractions of
gOeraitz.rtion. Yet instructors make assignments based on the belief that their students

- halve reached this stage. What can be done to overcome the problem? Dr. Emig suggested
th.zt college students must proceed in language development by learning (1)..how to talk,
t 2) how to write. (3) hoW to master the specific languages of disciplines. These are all ac-
tik e or productive functions as opposed to the passive functions of reading. and listening:
Learmag-how to talk is a creative and thoughtful process involving the formation, refine-
ment. and verification of hypotheses. Writing should be learned,notas an end in itself, but
.As a me.ins for understanding other disciRlines. To facilitate this latter purpose,, students
ought to be well versed in the lexicons or Uhl nguages of each discipline. Dr. Emig
proposed tfhit sorrie kind of status-study should be ma e der to discover what students.
need to know about language to study biology; .philosop4ty, soci etc. She also' said
that shared criteria across"discipline& might be helpful, e.g., what are heelements of an
organized repoitlo-r.aki fields? Finally, Dr. Emig_ advanced Abe opinion _that n
should pommitecialf of fhcir time to various language activities such as-talking,. role-play-.
,n4, chamber-theater. and mime. .

<At her suggestion,,the workshop audience then divided into small discussion groups
to formulate a language- development policy across 'disciplines. The recommendations
gleaned from these lively groups were later reported to the'entire workshop.

YVemitrar ='-'2 (November-19, 1974): Fourteen CCAS faculty and community educators
niet for a 4econd seminar in the learning resource center. Ms. Chaplin reviewed the two
workshops already given sand asked for suggestions on topics that could be covered in fu-' ,
ture.-sessions. One 'person believed that a-uniform program for the rest of the yeaf should
be developed by having the final three work-shojis encompassthe same subject. However, ..
a general consensus prevailed which supported the use of different themes, a planmore in
keeping with the Consortium's diverie-and exploratory_ nature One representative from
the Camden, City School System- suggested that -it Might be frnitful for local school.person-
nel tit1)-are wbal they .have learned ,about-teaching,with CCAS instructors Thy was an--:
especially intriguing idea because, as he indicated, tgne Camden elementary jnd second-,
apy teachers had recently been trained by competency-based -techniques. ether matters
brought up concerned the development of computer-assisted tutorial inst1uction (newly
initiated at CCAS), the need for on-going communication between Consortinrit partici-
pants and-the general faculty, questions about what should be done when the Con'sortiurn
finished operation, and a preview of the next workshop. _

.Workshop *3 (December 12, 1974)Approximately 35 people attended a workshop'
:on "The.Measurement and Grading of Class room Learning" given by Dr. Douglas Pen-

- 'field, Aslociate Professor in' the Rutgers Graduate - School of Education (New . Biuns-..
.
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.Wick).After a short synopsis of the history ofeducational, testing, Dr. Pen a invited,). the audience to respond- to some basic' questions that he thought instruitors.shoul
.i.bout their _test methods. This format created -consickrable -interest -as gauged by the fie-

; ertreitt-ol'audience response and interaction. A samPle_ of the key questions,with corres--
pouding ansivers will be given below, although it cannot fully portray the spirited ex-
change of opinions...

Q. What is the function.of testing?
A. Tests measur well students have attained sortie pre-determined set- of ob-

jectives (particular ted for classroom or extra-classroom projects).
A. Tests measure the competency of students as indicated by (1) mast r of course

material and/or (2) what each student taught the instructor.
A. Dr. Penfield) Tests are given to discover the extent of student knowledge, to

gave teachers feedback of information concerning whether course material has
been comprehended, to give.'students feedback on teacher perceptions, and to ino-
t,vate test-takers -

A. Tests are used as "eliminators" to reduce the pool of students as they advance
through the educational hierarChy; this function may exist for intellectual rea-
sons. but can have economic and-political consequences as well.

Q. Do tests really motivate students?
A. Students are very test conscious and often_ ask if course material will be used for

exam construction: presumably they study this material harder since grades may
,icrend upon it.

A. It is true that tests are a motivating force for some students, but for -others tests
play a restrictive role because the anxiety they cause may reduce comprehension or
because their time limitations may prevent the student from demonstrating his/her
_actual comprehension.

Q. What are the weaknesses of tests?
A. Tests usually measure cognitive rather than affective knowledge, and the latter is

certainly an-important part of the educational process.
A. Students are exposed to far mote tests than are necessary; Americans are an over-

tested people.
A. Teachers too often use the exam as a devise for computing grades when they could

use it to obtain valuable information on students to help them.
A. One assumes that curriculum content determines test structure, but tests may de-,

termine curriculum, especially when they are the standardized type; this can pro-
duce undesirable results like course inflexibility and intellectual passivity.

Q. How can the validity of tests be measured?
A. (Dr. Penfield) It is necessary to discover if test items differentiate ,between stu-

.dents who do very well and those who do very poorly. Use the following "rule of
thumb" : divide the class into -high and low scores, count the number of people in
eit group who get a particular test item right, and subtract one total from- an-
0 r; if the subsequent percentage is greater than 15%, then the item iS valid.

A. pile (tan use the cross-reference-or "panel of - experts" technique for ascertaining
whether a subjective exam isvalid..

Workshop #4 (February 13, 191.5),. A lecture esOtled "Humanizing Learning" was
given bx Dr. Albert 1. Oliver, ProfestorUniversity of Pennsylvania, before 35, people
in the library conference room. The'issue to which Dr. Oliver addressed his remarks was

11
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whethet students learn better in a humanizing or a de -h, manizing situati n. His)ansWer
.-

was, that a humanizing environment, where students became more/intereste in knoWledge
sts they. pr'ecei've it to affect them personally, has the eatest positive imy Ct. They learn
best in this ,context. According. to Dr. Oliver, a huma' !zing curriculum would incorporate
d prHgrani ot. studies emphasizing the students'.cult ral heritage, a progeim of experience
ientering, An action, learning (e.g., involvement in e community), and a program of sup:.
portive services with guidance, media, and health/specialists who would each contribute
to the whole life of the young person. Interpers al relationships, Dr. Oliver argued, are
essential to humanizing education and these mist be encouraged both administratively and
p,dagogically by setting up an institution wit teaching-learning procedures that stress the
interpersonal quest for knowledge. Teacheg must pr5note divergent thinking as opposed
to discouraging it, that is, let students know there are many different ways to do something,

inn,), just one way. After the foregoing co ents, 'Dr:- Oliver asked the 'workshop audience
to separate into small groups'where the discussed how to "de-huManize a school," an in-
terpersonal lesson in what education,

one
not be. Information sheets. that dealt with the

.,

lecture's subject were also circulate n of them, listing certain, assumptions in human-
izing learninf is quoted in full bel v:

Assumptions Underlying "Human' Teacher Education" based upon an article by Dr.
Richard Blume, Elementary' E ucation; University of Florida, Phi Delta Kappan
;2:411-415, March 12Z1 ,

1. Peogle do only what they Would rather do.
2. eeitnink has two aspects: 1) acquiring new information, and ) discovering the

. - personal meaning of that information. ."
3. It is more appropriate for people to learn. a few concepts rather than many

,facts. '

t

,
. .

4. -Learning is much more efficient if the 'learner -first feels, a need to know
.

that
vhich is to be learned.

5.

their
eneasily and rapidly el help make the important decisions

bout
6. People learn to grovi- more quickly if they aren't afraid to make mistakes.'They

can be creative,-only.if they can risk making errors. .. ,

,7. We want students not only to know about cold, hard facts, but to,have some "hot
feelings about hard facts." _ .

..

I. Pressure oristudents products negative behaviors,,such as cheating, avoidance,
fearfulness, anal psychosomatic illness.

.9. Our teachers would, be more effective if . they' were self-actualizers. Teachers ,.

ideally should be more healthy than "normal" people. They should betreative,
self motivated, will -liked personi.

10'. The most important perceptions an individual has are those he has about himself.
The self-concept is the most important single influence affecting-an Individual's
behavior- . , .

11. All individualslaye,a basic-need for personal adequacy. We all behave in wayi
which will, according to our view of the situation, lead to' our self-enhancement. -1.

12. Teaching is a helping relatiimship rather than -a command relationship. It is
siinilar to counseling, pslchotherapy, nursing, human, relations-work, social work,
sand many other helping professions. ,

-

13. We must make provisions for people to go through our program at different rates.

12
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Workshop 4t'5 (February 25, 1975). The topic of this workshop, "Competency -Based
1.ducation." will be examined in a later sub-section.

. _

11".orkshp 06 _11(trcli 6, 1975). Fifteen people-gathered in the library conference
room to hear Dr. Ben A.,Green, staff member of the Center for Personalized Instrpction
Georgetown University), narrate "Personalized Instruction in Higher Education." Dr.

(ire'en first showed a rief film whiCh described the origins, work,,land staff (rf the 'Center
tor Personalized Instruction, with reactions by Georgetown students who were exposed to
personalized methods and further comments by interested faculty,,The film disclosed that
the personalized system of instruction (PSI) involves teaching courses as if each student
tere clasS of one. This is accomplished by dividing a course into learning units for

-*which the instructor writes concise guides together with .two or three mastery tests. Then,
undergraduate volunteers (called proctors or tutors) are _recruited to administer the tests

eEwhenev. the students want them and to help answer questions on course material. As
the tilm's real-life "actors" made clear, PSI has one paramount advantage: it lets each
student 'work at his own pace. After the film. Dr. Green asked for questions' from the
iudience. His answers, which are summarized here, gave further insights into the per-
-irkilized learning mode.

Q.. What is the meaning of an "A", grade in a 'PSI course? ,

A. "A" grades earned by PSI students are at the same achievement level as "A"
grades earned by students in previews traditional courses; obViously, PSI students
who do not pass all units would get less than an "A"`

Q: Is there nave competition in the PSG Learning system?
A. There is icItta,lly more cooperation than competition among students; the only

competition that takes place lies in seeing who can finish the Course first.
Q. Is any proyision.rhade for review of course material?
A. Review units be built into a PSI_ course and a _final examination cove ring All- its can

_work is mandatory.
Q. -How much teacher' preparation time is required for constructing,.a PSI course?
A= A minimum of tWo,iveeks is-needed, hut The average time is clos,pr to one month

(8 hours per'day):
Q. How are proctors-selected?
A. Proctors are chosen from. "undergraduates who have taken the course during the

previous year; they are rewarded not with money but in academic credit units.
Q. What type of stildent benefits the most from PSI? . ...
A. PSI is gool for the student of low ability because he/she is forced to study each

unit carefully; it is also -good for the, student. of high ability -kecause he/she can
complete the course quickly.

Q. Have fallow-up studies been conducted on the lateri-academic achievements of PSI
students?: _ .., i

A. A number of studies haveheeimade which show that PSI students have done bet-
ter than non:PSI studepts in advanced courses; but there is contradictory evi-
dence. , .. .

"Q. -What courses do not fit well into the .PSI mode?
A. Courses that encourage group learning or differentiate student abilities should not

taught by PSI methods.
In summary, Dr. Green listed five elements of a personalizek.systeni of instetiction:
mastery --- students continue only when they have luny mastered. a unit of knowledge; self:

. ;
.
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paced = students proceed as fast as they wish; lectureiclassroom lectures by the instructor

ire used only for motiiational reasons, not to transmit basic knovtledge; written commu-
ricatilonthis is dispatched both ways between students and teacher; proctorsunder-
44aduates administer exams.and discuss subject mater with students. . --

(2). Learning Resour`ce Center. The Learning Resource Center Occupies two rooms;
no, 207 and no. 208, in Armitage Hall. Academic Foundations', personnel maintain the
Center for use by E.O.F. students, but its facilities rare also open to The entire COAS stu-
den't body. Ms. Miriam Chaplin is supervisor of the center and' she, along .with her Ian-
g uge arts' colleagues, Mi. Margaret Hoppe and Mr. Ruben Peritia, have taught reading
classes there. Since February 1, 1975, a graduate assistant has been available at the center
to help, students individually in improving their reading skills; she is Ms. RobertaReith,
a doctoral candidate at Temple ,University. According to/ data compiled by Ms. Reith,
twelve students who worked primarily on reading rate im rovement spent 93 hours at the
center during the Spring, 1975 semester. Eighteen student from Mr. Perina's classes used

41)

it on a part-time basis during their regularly scheduled-periods; they averaged three hours
"each. Approximately 10-15 students used it to complete work for their reading classes or
for individual conferences on study ,skill problems, etc.; they averaged 1-3 hours each,

The Learning Resourcecenter, as indicated-by the accompanying table, has greatly
augmented its material equipment in the past year. All categories of material workbooks,
learning kits, cassettes-tapes-films,' and hardwarehave more than doubled in quantity.
:The most notable additions have been 6 controlled-reading machines -(each placed in its
own study carrel), three cassette players, and one tachistosc e.Learning kits now include:
"Specific Skills Series Multi-Level Set,","Columbia Unive s' Study Program. in Rapid"'
Reading. "Target Orange Vocabulary Development Kit,' and `.`The Reading LineLab."
NlanyOf he workbooks and filmstrips are geared for use with the.'Icontrolled-re,,gders
which are designed to aid the student increase her/his reading rate and comprehension.

Marerials in the Learning Resource Center
.TYPE SPRING, 197+ SPRING, 1975
Workbooks (n) 604 1746
Kits (n) 2 4
Cassettes-Tapes-Filmstrips (n) 0 . 14
Hardware (n1 5 34

small library containing references on teaching-learning matters has been developed.
It is comprised of 10? Pamphlets and 14 books obtained from various educational, research
agencies. These references ?hay be examined at the Center by CCAS faculty or students
whenever theyOwish. Several journals- are also received, e.g., Audiovisual Instruction,.
Change, Simulation and Games,\Irnproving C?illege'and University Tdaching, Journal of
Experimental Education. A sampl list of the Center's books on teaching'-learning phen-
omena is presented below:
'Brown, James W. and Thornton, Jatles W.

College Teaching: A Syste;AtiA 4pproach.
New York : McGraw-Hi11,1971.

Buhl, Lance C. and Lane, fpm H. (eds)
Innovative Teaching: Issues, Strategies, and Evaluation. Cleveland: Center for Ef-
fective Learning, Cleveland State Univ., 1973. .

Chesler, Mirk and Fox, Robert
Role-playing Methods in the Classroom.
Chicago: Science Research Associates, 1966:,-
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Eriksen,fitanford C.
. Motivation for Learning.

Ann Arbor:" University.-of Michigan Press:1974.
jekeljerome R. and Johnson,"- E.

zilternatives in Education-54 4Ipproaches.
Bismarck, N.D.:. St. Alexius Printshop, 1973.

Mathis, B. Claude and' McGaghie, -William C.
Profiles in College Teaching: MAdels at Aforthwestern. Evanston: Center for -'the
Teaching Professions, Northwestern Univ., 1972. .

Mathis. B. Claude and Holbrook, Steven T.
Teaching.: 3 Force for Change in Higher Education.
Evanston: Cerrter fdr the Teaching Professions, Northwestern Univ., 1972.

Milton, Ohmer.
.alternatives to the Traditionig.
San Francisco: jossey-Bass, 1973.

Stiles, Lindley J.
Theories for Teacheng. New York: Dodd, Mead, and-Co., 1974. .

"Zuckerman; David W. and Horn, Robert E.
The Guide to-Silnulations/Games for Education and Training. Lexington, Mass.: In-
formation "Resources, 1973.

t 3 Innovative Teaching Projecti:--Everfeffort was made by Consortium. staff mem-
bers to encourage the CC.AS faculty to undertake innovative teaching experiments. Ms.
Chaplin and Dr; Fran informally contacted 25-30 instructors to ask- whether they
would care to participat in this endeavor. Additionally, Dr. Fratoe circulated campus-
wide -memos:. which d scribed the Consortium's works and invited faculty to. consider

tc:r i ye ilistructiona-1 -methods :for reaching-non-traditional students. To- that end;
memo no. 2 (See Appen ix C) enumerated some examples of recently_ applied teaching
procedures as well as ne institutional arrangefnents That have been applied to the teach-
ing-learning relationship.k Conso0um persconel o'ffer'ed 4111 cooperation in- devising in-

04- strUti-coal and evaluational techniques, but eacbparticipating faculty member was urged
to develiitranindividual 'strategy. The rest of-section will be devoted to expository
analyses of thi-celinnova-tive projects conducted during the f974-75 academic year.

--Pi-oject The first teaching experiment was carried out by Mr. Michae14,ang in 'a
course. entitled "Power a,, Decision-Making in ian Cornniunities" (Urbiti Studies
104, Fall, '1974). Two reg lar class periods of e course were assigned to playing a si-
mulation game. "Urban -D namics." Mr. Eric lark of Glassboro State College explained
and directed the game. As Ir. Clark noted before the first session, 'Urban Dynamics"
demonsti'ated how economi political, and social factors combine bistoricalik to shape
the pattern Of a metrop ita area. The game simulated events that 'took place in Ameri-'
can cities from 1920 the esent time. Mr. Clark began by dividing the players into
foul. teams, each to m repres nting a distinct social class- with' unequal res urea, i.e.,
population, capita land: -. .0 I c, These resources were symbolized y wooden
pieces. on a '.astie' board and- simblationrnoney distributed to eac& team, c players
strove tormaximiie their resourc s accordin /to pre-established ruleif read by L'Clark
as the gn-it progressed, and ad tional r cs developed-in I-'"city council." ams
gamed with each other., .rtticd oalitions, and. sometimes competed fiercely over such
matters,4*: access o_ ege;bnil rng of factories and- corporations; employment; rent
collection-; City ta eS; level of w ,lfare; and mayoral elections. This last item featured

4
IT.

O



,,

. _campaign speeches and vote trading much li ke those encountered in seal life. Indeed, the
students __pursued power and -money in a' way that evidenced-their complete immersion in
tile ;game s sesm i'ng.reality. They even_displayed the same confusion as their._ authentic
cguritesparts, in trying to solve'the dual problem of declining municipal revenues (as
business fled to the suburbs) and increasing services (as the poot,wite left behind). Play-
er reactions _like these -were recorded byJar Fratoe, who acted as observer. Mr. Clark
and Mr. 'Lang `gave adviCiand clarified :piocedural points when necessary.

Mr. Landiater a_sked'his students to evalu ate *writing the simulation game experience
and state hOw it related or failed to Mate to course subject matter. Student ()Pinion was
generally favorable, as will be 'seen shortly. floweltr, since- the'queition was included as
part of a final exam, it is possible that stud ents.were more inclined to piaisethe experi-
ment in hopes of obtaining a better grade, But revealing written comments and enthusi-
astic game participation both indicate that the students, were genuinely impressed with
this new teaching tool. Content analysis was applied the subjective essay answers in
order to produce quantitative data. Statements suggesting positive evaluation were coded
and' entered under four categories; the same was done for negative evaluation. Results of
the content analysis (see accomp-anying table) show that. l7 out of 20 students gave more
positive than negative responses.
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Typical positive comments rioted how the game 1ped to crystallize, the problems of
governing a City, illustrated the lack of trust amo g groups struggling for power, showed

minorities_ had to curry the 'favor.of more roups to obtain advantages,
gave peopleplaying the game, a feeling of what e part of the decision-making
process' in city, promItted interaction between. vho seemed closer and more,
ti iiling.to speak in class,and served as a/miniature sentation of the course by show-
ong bow oer affects urban political decisons. T) cal negative comments mentioned
'that the"ganie did not deal with municipal bureaucracies, failed to address the problem of
fragmented local government, downplayed the mayor's role. iminitted the 'struggles for
rower witilin each` group, said nothing about how cities might be restored, contained ar-
bltrary rules. which frustrated players decisions, did not provide enough time for students
to bec,,rn. familiar with game procedures, and was not a's realistic as it could have been.

('Toler/ The se and innovative teaching projelt was conducted by Ms. Mar-:
II,ippe in a -Read' g Improvement" course ( Reading 114, Spring, 1975). Ms.

Iloppe used a piusi-experimental design to compare the learning effectiveness of teacher-
directed and student-directed instructional methods in reading. Her ciass'was divided into

' two setiions. with the first_ (corurol group) taught by standard lecture-methods that
stressed complete teacher guidance, while the second, (experimental grouprfsatured con-
siderable student self:guidance through small group discussion of concepts arid exercises.
1 nf6rtunately, registration requirements made it impossible to place students randomly

e,-.ch section or to match them on key factors. Thus, uncontrolled extraneous variables
may prwducect effects confounding those of the experimental variable,. Any con-
Jusions drawn in this situation must, of course, be highly tentative.

Course objectives included review of study skills and reading comprehension, as well
imprOvement in critical interpretation, speed development, and vocabulary. 'AdaPta:

tion of these objecti es 'to the different learning environments of. the two groups was not
.1 sniaiffProblena. as -can be* seen in the instructor's comments (Appendix D). Ifrietly,'the
instructor found it necessary to spend more time teaching study skills to both groups than
s',: 141 4She discovered .that several students in the experiniental,,
,grOup were unmotivated to work individually-and had to be given more teacher direction
°than she would have wished. However, concepts, were elicited from this section whenever

.
pos;ible with only a few supplemental lectures. Members of the experimental section
were gerferally unable to transfer their critical abilities to additional materials without
the ,in.sti uctor's' help they also requiped more timit for speed development than the teach-
',!r-directed pupils. For the foregoing/ reasons, 'Ms. Hoppe could tio'r.keep the experi-
mental section totally student - directed, but she concluded that '1-esponses.appeared favor-

.. able to the- small groUp discussion method, particufarly in analyzing and interpreting
journal articles.

Both groups were given mini-exercises throughout the semester and teacher-made
tests periodically which enabled .the instructor to note where the re-teaching or topics
might be helpful. Both received a standardized pre-and post-test (Form B of the
MCGraw Hill Basic Skills Test) Jo guage their comparative progress. Grades 'for- the
two. section were nearly equal on all teacher-wade tests except fbr critical analysis.
Mean scores on the standardized test imply that more learning progress took place in the '
experimental group (see accompanying tables). However, the differential between mean
-standard scores .was not significant statistically. Even if significance had been found, one
coUid not conclude that the student - directed method was more effective# since the presence-
of uncontrolled variables and the altered experimidival procedures made. the outcome
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PRE-TEST AND POST-TEST SCORES ON FORM B OF THE M,CORAW HILL
BASIC SKILLS TEST

81,

(SECTION 1-, TEACHER -DIRE ED)
yt.

r

/'

P' E-TEST POST-TEST
TANDARD STANDARD

SCORE , SCORE-

1

3
4
5

6
7

8
9

10
11
12
13'

51
38-
39
38
60
35
59
37
32
44
43
.39

'41,
if

A

. 53

45
32

'57
38 A
64 .

49
34
37
43
41
40

'MEAN

4

43

24

,74



PRE-TES AND POST -TEST SCORES' ON FORM_8 OF THE McGRA.W HILL
'BASIC

rSKILIA
TEST

- -

tjr

(SECTION 2: STUDENT-DIRECTED).

STUDENT

'PRE-TEST
STANDARD
SCORE

POST-TEST
STANDARD
SCORE

39
28
30 43

4 40 .51
5 35 44

_6 38. 33;
7 43 48
8

/.

24 `23,*
42

rd 57
11 26 43
12 -42, 55 :

MEAN 37, ..44

.d

25
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proble'rilatie. Further research w
technique is clearly superior to the other or, as
the two methods ight be more viable.

Prole )71et#3 In April, 1' speciabo54,

women resun ,ng their formal education',
suits. The s ssion w:is intended to introd
tor.st4.--ce tul tcadentic work. Ms.:Ger
-:f)tf. or anzed the workshop and lat

The Ntoi.ksh41,was held in
omfortable chairs wads -set, up

- The facilitator and pies,

wo while to,see if one in
Is. Hoppe sugglted; if a comb

day "Study Skills Workshop" was
ter vme intervening' years of non-s

ce the women to fundamental study
rude Century, a member of the CC

r -furnished this etescription of its s ro,

meeting ollege Cent
Twelve students were present.

nters introthiced themselves: Trudy
mg stafF., jewel Berry, librarpn; Arine, Ci:g,-English,,Departme
:academic' Foundations Department.

Three mini-lessons ,Wereannounced: Usin_g_the ,Library,
,and Studying for Exams. Students were requested to select o
xreas-to. concentrate oti during. the workshop. They were ask
on need .for development-, i e., to chose their weakeSt area.

r
1

n

nal
of

eld for,
ool pqr-

4 needed
cdunseling

A circle pf

entury, counsel-
, and Pe4 Hoppe,

rganizing a Paper,
/of these three skills'

d to base their selection
. -

The group as a whole then diyided into three small .g, onps,and the mini-lessOns
proceeded for about thirty minutes: The larger grotty thehltreassembled and shared
'sotne'of their !earnings: The Exam Group repo'rted.thar they had learned to "psyc,h
out" the instructor, or to.organieir studying aro'und t = oncepts..that the in-

, structor had indicated were import nt. The 'group that'worked:ori organizing a
Yearned that "it's eat if you use scheme."

Thel,ihrary Group had learne a valuable lesSon : not to be embarrassed to ask-
the reference staff for help, that using the library'is-more complex than'simPly look-

.
mg fur top-lei in the,cardcatalog. _

In general, the particip'ants found the warksliOp to be productive and enjoy-
able. Several goals. were realized: The students were introduced to the resources
(stagandservices.) of th,e_collegeyhich are available for\:study skills aid. The'stu-
dents learned that -studY;.;techniques card lie acquired =at -any age. The embarrass-
-ment of seeking help witli basic, skills such as' reading was overcome, as an atmosphere
(if irust was created' in which people felt free to expose weiliness. The process 6f

development was begun in at least one area.
, _

, gairticipants in the. workshop -were enthusiastic but did express disappointment,over cer-" z'
Lain program inacrequacies._ Theyyecommend th4 lollowing'corrections for futurework--
shops: (i) hold-the workshop earlier in tgi school year; (ii) have separate sessions for
each skills! 'area-:i--(iit-) 'dtvote,at,least one hour to each area; (iv).put greater emphasis'a

7._ -methods for note- taking and Writingessay exams; (v) inch*, mathematics as.one of the
..skills' areas. ' , , ,- ,

i'..-,: ,

.. . .0).. Inforri latio44 front Community Educcitors,One-, of the Cotisortium"e,ptimary-
g4a1s was to create a communication bridge between ,CCAS insirnctionalliersonnel .and

_local educators. 'ft-Wasiaoped that this endeavor. would produce insights into the' unique .

., educational needs of studenfientiermg OCAS, e.g.;.-,secondary-level staff could giN4..infor-/
mation about pedagogWal or curricular arrangements theYlad found effective and whi:ek- : '.,,'

in, grin, might be aPplied' to ihe-dcOttnicenvfionnent. Ai was noted ta-tlier) thesubject
=of -1:cobilietericy.boaFidttentv.(CBt) " wasAelibeiated at early seminars; som Jlotal*:--,-,:-,14,
educators in attendance-mentioned4hat they bad recently been associated with a' E pro- Y

, !



, , l , - '
. . .

,..T,:- ini fo:- tramily, Camden school teachers. 'Several consortium par ipants vol teered to
serx e on.acommittee whose responsibility involved finding a suit blc way to ex lain the'
-Camden CBI: teaaierztrainin Tram to CcAS faculty. The committee-'-co posed of
Mt.. Gertrude Century-.Ms: kl-a-rgar Hoppe. Dr. on Van Til. arid Mr, uminic,--00-,-
zugn., met informa.11y and decided to c vine a singleyorkshop on the topi !kt........

:On l'ehFuary 25, i')7" eve peopre met in the Learning Resource Centt to heartu 4' rograiii iscussedby 'NI-r. Cotugno (Camden Cit'Shool SOteiji). It. George'
- Brent , Glassboro State College), and Mr. David Zimmerman (Glassboro State Col-

lcTj;. 'The latter tiv44 gentleniet d helped organize the teacher-training project at their
:Ti,t tia- on As Illey stetted, t ential features of CBE are: defining What student's must
he .role to d.1 .it the e ffi prugcam (objectives). demonstrating how they must-do it

,. - ,:,,LompetenciesY. and ind g what subject matter must be learned (Means). What is the
,},tem's pc+culiar.advanta.4.-A.corcling to. ganelmembers. it enables the student to unler-
! -4. v.11:it be should rnaftei':it' the. beginn,og',Of.a semester so> th.rt he can lave leaaing
,:-, :Lc, fr'd.'nk.e wth h.?!.1.indRidual needeft-oiorses are divided jrifi) learning modules. -0:0

-_: uli,,'. -a-rouml- 2. belia% orial ohject;ve. Pre-tests :.re given to see if students-need to ta!or
irr' Li t.1 n,t7ut.t,1'n or if thex are .,:lifficientlx knowledge to skip it and go on to anI. . .

1-,er u Itt. Ti-w:.: who d -) p- 4' -Tess through the learning experiences of a module are test-
ed ,-.;_;:i: s,tulentg who score poorly on the Post-test are given remedial educational activi-
t:,:s. M;')dules do not have mix done in any- particular sequence, brit all frost be finished
vs th,n the prgr.lm's two year time limit. Flow"can overall program success be measured?- ., _Ns \Ir. Cotu `explained. 33 out of ."...6 teachers trained under the program have-been-

" ' h: red by the c. amden 'Schiy51 Svsteit and onl one is having any ditcul4, in. the tlass-
.- 1:).1n. These tiara imply that the success *tor is indeed, ver0iigy. Questions of clarifi-

c::ron were .addressed to the panel by an audience that was obviously most interested in the
CBE method. 1 . i',

. ,
1 .

' 15) . Other .-Pciii:i-lits. 'Sup_ ple consoftium actiyities were performed by" Rr:
--irv,. :1 Fria -. the project reseakher. He corn bibliography-on innovative teaching-Min- :

. : -..,.t.:;.. , tag te. goes which was distributed to factilty members. He also requested in- 'L.;
formation ...)n. the same-sobje.ct from twenty eduCational resear 'agencies. Replies were
m:nt 1). fourteen; such agencies; the' pamphlets, books, and repo s they forwarded how
',onstit,ite ..D.1:irke part of the.mini-library On teaching-learning. 'maters. One especially

'
1
'.ilLiable set of papers --specifying a competency-based nursing. crriculum developed by.

,

.. the Fire School Consortium Project (MemphisrTegoesser) was gii-en to-Dr. Alice.Boe-
libet. cf)::i rman of' the Rutgets- Camden Nursinupeliartment, fat her inspection.. Finally,' -..
13;-. Fratoe wrOte, a proposat'for ,11 niw CC-4V educational prctkt to be undertakendui-, '

,ing.the C975-76 academic year. This project would go beyond the 'Consortium's "aware -
ness

.. .
stagy" of teachiiielearning innovation to a "development stuge", intended to encourage,

1 arge-scile..faeulty involvement' in the design of fearning.The contemplated` proj
would! fund and tpordinatt the work Of thjee departnients doing experitnents proV-
in4 student learning proce$Ses.Ttie propasaLis:p_reieritly being considefed by tilt Fund
far, the improvement of Postsecondary Education- (DFEW). ..

4

-
V 1,..Re.iultss-and Ev4luation *.

:General evaluation of the Education Consortium's work can be done only by evalu-
' ating the success in meeting each 'Pj,ogram objective. This latter judgment, un the other

hand; 4-.ascertainixl from tie restvof program activities measured againsl pre-deter-
rnineck; performance'criterca., (The type of evaluation referred: to here is suinmative, ip.,
appli .at:the,prograes termination.) Performance criteria for each activity iverelist-

, - ..,
22
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e 4 ea Hier, but a shortort review of them note would certainly be,useful. For, the' wOrkshiipi
and -seminars, success4Ptachievement was detertniried tcitconsist ofAe convening o si-'workshops plus two or three seminars, attendance by.-15-20 'people at each. session;.
reasonably- interested- audience response. SatiffactorY-dereloppctit -of:.the 'Learning IV
source Center would be achieved when its material .fariliiie's Were ,doubied;iiwith id,
diti.onSI.user programs:And the final two performance -c.riteira: in,PovatiVeteaching ex- --
perinteots must be 'conducted by 6-10 CCAS ,faculty members;- community 'educators- , ,

, mutshold, at least one workshop, . --.. ,. .
.

. . ,-_, - ,_.
The data pres'ented in sectionV.:show that virtually all criteria weremet extelit-fOr . ,,,,---2---,-:

those pertaining to the teaching-e.x,periments. Attendance at the six ConsortiutprworkShops, - 'jam ,--and two seminars (see accompanying table.) was consistently high, and fell t)elow;butnUt--- .----
far below- the desired level Only.. twice. One cannot estimate audience response -Without
..,,,nle subjecttve interpretation. yet the number:of'.excellent questions and coamenjrinade
at caLh cilscusiondisi- give objective indication of;strOng audience concern. ,,/

ATTENDANCE AT El)1.7CATIONAL CONSOTRTI UM.
. ,, ..,,,'- )VOINSHOPS AN- -15 SEMINARS -

I : W- 1...: S -1 W-2 S-2- W-3 W-4 W-5 W-6 --- ta %i*

t` . ik ''Cl- '''' r'.

ATTENDAN'C'E 12.5 , .17 22 14 . 3-5

.

35 .15 12
,: ,

.
Perhaps the real test of th'e sessions' effectiveness will come in 'future years when CCAS
faculty do or clO not apply the teaching-learning insights advanced at the workshops. All,types of materials in the Learning Resource Center were at least doubled (see table iii'
section V) and the addition of a part-time assistant made it possible'to furnish new_LRC.
reading-and study skills' programs that previously were unavailable. Community educa-
tors did present one workshop on the subject of competepcy-baied education, a novel
insrructional technique fot possible adoption at CCAS. However, Consortium members
were quite disappointed when lack of time and personnel precluded any further dialogue
between. total educators, and the college.

- ..
The Consortium's greatest failure came in the area of innovative teachings Only three

CCAS faculty participated in the experiments, although One person was a dOuble'cb-liebu-'
tor. It should-also be noted that a counselor and a librarian were co-participants intone.
.project Obviously, the, absence of faculty cooperation was a key factor here. Discussions
held between Consortium staff and individual faculty failed to gain anything but tenta-
tive commitments to do teaching innovations, only three-Of which were later p formed.

'The delay' in starting program. activities may be one cause 'for the failure attain this
objective. Ily the time Consortium personnel began working on the matter, faculty mem-

-.- bers had already proceeded well Into the school year with its heavy bUrdens of regular
teaching and disciplinary irsearcb., More cooperatiOniitay have been obtained if. faculty- %. ,
'bad beep contacted sometime prior . tirftis lkst class 'presentations. Perhaps the inability .-

to reward experimenters with grant -moneyor to secure recognition of their .efforts by the
Appointments and Promotions Con'imittee-also were /actors. One would reasonably expect

t: inducements beyond the intrinsic pleasure found in teaching to help iiiiiitrate the innoya-
tii-e spirit. Lack of faculty cooperation,:probt6Iyateming from the same,afartenentioned. reasons, also made it, necessary to _defer vc 1 other progrIiiWi-itives, el.,,compiling a
'student cqn*tencies' list,' writing-a teacher's gut a rarsLLuction, etc. .

1

=
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Thus, three out 'of the four major Consortium objectives were met *Successfully, one
was not achieved, and several others,wcre deferred. it is difficult to weigh the respective
merits of each objective, since all were considered important in gaining the ultimate

iriipiroving the teaching-learning relationship at C-cAS. Possibly, encouraging -the --
faculty to conduct teaching innovations was the foremost objective, because it eagle near-

.
est tai geherating subitantive, classrooni-derived changes in the teaching-learning mode.
But one must remember that the Consortium was intended above all to inform the faCulty
si the need for substantive changes, not necessarily to produce them immediately. Holding

workshops and 'seminars, developing the-Learning Resource Center, consulting community
.c,lucators circulating memoi. and Other activities all successfully contributed to the Con-
sortium's awarenss' stage." Results of activiti were,much like those anticipated and were
accoinpilshe4 without the need to ask E.O.F. or supplemental funds or other resources.
Kecpingstclese facts in mind, itis p4ausible to conclude that, on balance, the program's
successes outweighed its failures.
r I I. Recomnandations

A description and evaluation of an eductional program would not be complete with-
out recommendations for improving the program's operation. Such recommendations,
gleaned 'from.trial=and-error experience, may be ,applied in t he future to snake the plan:-

iLaing. and -eNectition of. rogrim elements more effective. This is particularly appropriate
forohc Educational -Consattiiim in Instructiohovhich'was expressly 'designed as model...

- .for:VrrPlicatii-ekw.hae41:fig model may be adapted to any institution vvher non-tra-
ditional Students -Might be helpedbf inniiv-ative.teachintlearnin&arrangements. See Ap-
pendi A for, a grapliic'rOresentation of that model).- The( irecoMmenditioni, .-

4i9VV: do not necessarily fallow in order of priority,:

1). Program funding should be increased to allow the distribution df small grants
to individual faculty for teaching- learning experiments and other activities. '

..

11. X'full-time coor i for should be,rappirilite-d who can devote all of her/his at-
- .7 --lentiOn to the program. -

. . - _ -

(3). Steps must be taken to seettre recognition of faculty involv-ement---by tbe:Ap7
_

pointrnents and Promotions Cdmmittee.
(4). 'Make sure. that key department', e.g.,.Education, Psychology, are made in-

s_ -
- tegral Parts of the 'proiect to utilize their expertise in teaching4earning mat-..__ters

(i.) If funds and other resuurfes are lilnited, then direct the program's focus on
the institution only.

(6). Ifjpds and other resources are more readil available, then-direct some. of the
. prolram's focus to the community y fostering better sc relations.

(7). -Fill,program staff positions as soon. as possible to facilitate the 'early star
activities. .

181..Students- should be encouraged to participate more actively in the workshop/
. . .

seminars, and experiments. .

.49). Provision ought to be Made for closer consultation between program staff -and
facUlty in the design of innovative teaching - learning projects.

(10). It would be helpful to establish regular communication channeli, e.g., Monthly
memos and newsletters, special seminars, etc., with faculty and students.

(11) if at all poisible, follow the program's "awareness stage" with a 1141evelop,ment.
... stage" in which new teaching- learning insights may -be appted,d1rectly to in-, .

struction.
,
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`
State of New Jersey . E.O.F.,D7 '

Department of Higher Education 7/73
8ducationA" Opportunity Fund-

-
E.O.F.' ACADEMIC YEAR BUDGET REQUEST
INNOVATIVE EDUCATIONM PROJECTS

Account #27-9465-
.

Name of Instittition.: 'Rutgers University Code: 875

Date Submitted: February 8, 1974 (REVISED, July 25, 1974)

Submitted As Budget Request for Academic Year 1974 - 1975
1

Signatures:.

E.O.F. Director :

President ot
'Designated Representative ;i0,4

'

.1.:),10.9.., lG jtvp.d.g3A....

Budget Summary

Walter K. Gordon, Dean

(enter totals from sheets 1 through 7)
.

_

.

.

--- Column-1"
Total Cost

"
E.O.F. alire

.

1. PersonnelSalaries and Wages . #120 . , 20,747 -. 19,001

Item 1Enter Fringe Benefitsfoft 3,461

2. Community Services .- P

3. Travel . . '-0- . .

4. ISthAtAdmiiiiitrarive Seri' et #210 -- 1,935 1,935-

TOTA1iS ., .
. to' _ i 26,141 . . 20,936'

.. .

-Soufees ,of Total Cog:-

E.O.F. (total of Column II)
:

Fekral (specify)
Other (specify) :

, .
.Total (must equal total of

t

Column I);
f

-

, $26;14.3

33



vire*1A. Personnek--Sa arms and ages

No
of

Per-
Sons.,

Descriptive
Title or tpsition

No.-of 'Xi
Mos. or Tithe&

with
(Specify), EO.F.

-- ---
A.' Administrative Persciiiiiel #120

Coordinator of Language Arts
,

Miriam Chaplin

Total
Salaries

c?f'
WePes

EO.F.
Shore

12 mos. 10% 1,746

Clerical

Sr. Clerk Stenographer 1; mos. 100%

.(To-be appiointed)

(9-01).
6,152 6,152

B. Student Services Personnel

--1.* Counseling

t.
r - .

Mr".

4

2. Tutorint

4-

a

Sub:-total
- I

-

7,898

yi.

'6,152

, t



--

Jr

.

Ilersonne1-4alaries and Wages

Rio
-. of

Per-
sons

,
N ,

eit
ii

. .
ll 1 Descriptive

Title or Position

,.
t,Nlo.'of*
Mos. or

. Wks.
NSpecify)

%
' Time'

with
E.O.F.

Total
Salaries

or
Wages

E.O.F. 4

Sharet - o . .-., ._

. . .*tr.'Dettlopiiren tar-Staff' ,
r .

.i .
2~+ ResearcbersPart-tinie at $5,224.50 ea. 12 mos.

,-

400
(21-01Y
0,049' 11,049'

.
.

, ) #120
9 4' c _

Consultants at $200/da/ra 4311
.

100 1,800
0

1,800. .

Seminars -- ,
. . ,

_

1. Test Cwnstructiod .

.
(.- .

.
.

'2. Language Development in a ....
.

,

College Curriculum . ,
.

3. Instructional ActiVities)4
,.

-Across Discipline Lines .
. .

- 4. Humanizing the thllege Curriculum ,

5 . 'Defining-the- Role of 'an Urban .

. ,

. , ,
University .

C 6. The-VTUe of a Learning Resource -

.
ii- K

.
Center

, ... ,
.

.

.

. ,

. -.: '''. r
--

Sub-Totali
.

12,849. 12,849-
., - .

.
.

..

.

---, ,
.

.

.. , . -,
\...___,

.

,. s
,

'.. . _...._...__-. .

.

..- .
. .-.C. TotaV -. .-. _

. .

(1') Paid PuziessiOnal Personnel -- .14,595 12,849
..- ,* (2) Paid NonTiiifessionalfersflinel ..

.. 1
6,152 7 6;152

-, ,,,. (3)Student kuistants.
. . -0- . -0-

,

,' 1 134) Fringe egete7 :-:.: ''
- .

'' . . **AI.-- . 16.666
.

3,461
-

-0-

Grand Total -.. - .24,208r 19,001

4.

'v -1,30
To

,

-:,

C.



in

I

I.

.
2. OtherAdministrative Services

Category
II

, A .. .
.

Specific Total
Cost

.

.
E.O.F.

. Share..-Purpose or Item, (Ind-C-ost-Bas:is±.i .

'Specify Services
,

\.) .,..

_ .

"41; #210 Materials and Supplies .-

,

Office Supplies 7 600 '' 600
0

...,
.-

.

'4210 ... '-
. Educational Materialsx .100 100

.
. . . 1

.

#210 :' Educational/ResearchLiteratare . 63S 7 635

_
(To be selected) ,

. .. .
.

.
.1A .

,,,-
<

.. -.
.. .

4!210. . Miscellaneous Expenditures. ,
,. .t 4 ..

-

,

Coffee and Danish for Seminars

,

e
. - at $100. ea. (61vorkshops fOr200 ,..

f .- persons at $30 ea: 600 600
_

i,
_ _. _.

1

.
,

-

. ,

4

,

, .
I

., ,....
. ,

1 .
.

,

.

. ,

. ,
,

,, . . ________----.
.. ...

.

. .t
- -

, <
< 41-

. . I .

. ,- .
t, . A

* -

.
, ..

' II

-

t
.

- . - , -
-1V ,:l

**,..
'---

.

" ' --- '
7 "'"..:

'Totals . . 1,935 1,935

t

6

,

a

7
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i
..- tgeU versity

..

,
Camden College of Arts and Sciences

..
. 1974-75 E.O.F. Program Support Working Budget-Acct. #27-9405

, Innovative Educational Projects

Object
Class,
Code

r

i / CostElemerir
Wtd.

, Pos. Total Dollars,,
,

120. Adm i nittkation Student Support . 2.0 '19 001 .

e,_120 Cleri cal Person I . ...

--V2.5 Student Wages

2116 , Materials and Supplies 1,935

301 ,

308

TraVel -..,

Subsiriptions-Membershfps

311
. ,

, ProfesSipiral Services , ,i
0......

312 Educational Services
.

,

$

4*

.

33t Cultural Enrich, ra°
345 _Rentals

,

4410 RepaiW and Maintena

710 2 'Capital Equipment ,

.

7m

S

I

IC -

Walter K. Gordon; Dean,

a

a

4

'

:.20,936

I

',.

id'
,,

., se' ,..,...".-

, - _

,

4

Ituth,F:16ixon,. Director

3 7 ,r
,

.r,

; t" '00,

*0'-

'
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Memd to the FacultyNo. 2

' 4

e.

,SAMPLE LISVOF INNOVATIVE. COLLEGE TEACHING METHODS
.AND, ARRANGEMENTS w,

. .
. The following list enumerates sortie' exampl4 of recently-applied teaching methods .

used both inside and outside of the 'classrponi, as well s new institutional.ar.rangements
that some universities' and-colleges' have applied to the teaalin 'lei,rning relationship. The
list 1s -not meat to'be an instructional guide, hut-rathes isint ded to stimulate discussion.

.

. . . ,-. " I, , r , ,

I 1 n creative teaching procedures. 4 /I

Future mqMos will-describe other research tOpics'and :activities, undertaken by the
EduCatiignal Consartrum in Instruction, ,a i ronpo,f faculestuderits and community eau-

r

c.itionall leaders Who Avis!) to focus on the teaching-learning relationship 'here. at ItUCCAS:-
Please consult Memo No. I fOr an_outline
ested ih joining the,=Fdncatjonal, Co
tact Nlr.tam Chaplin (exr. 237
tions,pepartment.

-

"'1",

; 4

,

4

r.

the Consortium -gaals,-liayolie who is inter-
rtium or contributing to its objec'tive's should con-_

rank Fratoe (eXt. 3 9 4 ) of the Academic. Founds-
tp .

,- - 4. , Frank A. Fratoe' .
, - :,,,,s'

.... ./
1 _,.. , ' . %

V

5

'

A. ;

1

.

at ,-

I

'

4-
I ,

4 `,*



A. InnovatiVeSlassrbom Teaching Niethods

(1). Role-Playing (Sociodrama)

In the role-playing- method, students enact the 'roles of Teat pr fictiti rso
social situatio*Role-playing is especially valuable for giving tte stu ent

,,,group processes and tot relating academic material to the larger so al world,Therole-
playing sequence invZ44,these steps: Selecting the Issue or probl tn. to be dealt with
class; evlaining to students the educatiohal purpOks of the drama and the setting, gen-

prOblem situation; brief-
e toslayi briefing the audil

articipative roles to audience
gh drseussion with actors and

hich educational purposes haVe

races and humanities.)

fr

. ' era:I characterizations, and possible courses of_Action.within t
ing'the actors so they may better understandihe parts they a
ence to give them specific points to look, for OT to assign
members; enacting the drama:;, analyzing the drima,
audience; evaluating t1.16 drama"to ascertain the extent,--beemachleved. , ---

( Especially appropriate for courses in the social sci
.. -

.

*42). Panel .Discussibn 3.

,Panel discussion is, in effect, "a Seminar within the context of a larger class set-
^ting. A small group of "experts" (either students or outside speakers or a combination Of

ject are 'Chosen to discuss it befote'the
ay /among the panel members=with
t elaboration. The instructor acts as'peLs-----'
escribed subject:4ra, invite ii3Offportici: --

est how the discussion has progress -

her class members are, invited to. ask
summarize the discussion at the.
1 discussi in which a topic is form'ally
lowed by.a.graiip commentary,

,both) who are knowledgeableifin a pa,erculdr su
class. Ideally, the discussion ivan ongoing interp

I .., agreement, ,disagreemenr, qualification, and poi
41° chairman .to keep diScussion f;)cused within the p

pants to talk, and give an7occasional,surninary to
seer: Once the ,panel has'firrished its presentation

t '- ,questions or Inake coriments.:The chairman. may.
end. ill fotlin is a more suCtctured version of pan
,preselited by several* 'students_ in suceession and f'
(Applicable to-virtuallyalfdijaplines) -,

4 /(.3). Buzz Groups -
..

4: t 'a
... . * ,

L " 'The' buzz group method encourages maxi m student participation in discussions.
It IS initiated by the instructor or another Sp ker who makes a peisentation on a particu-
tar subject. The.class is then- divided into smalliisubgroups..-which are given a.few inin--
-uti to seltct a discussion ,leader- and. a reporter. Each discussion leader is responsible foi
4..

4 -ftei u. that all ifiembers of -his group expressAemselves about the. presentation.,' After ,a_ .4-
,,sh6rt:period, subgroups afe reformed into the original larger class. Eachfepiirteristhen
' .asked.to 0 d,sUmmary of reattions'io the presentation and convey questions, raised 1py

his subgroki ,..to the speaker.. These questions may be answered as they are presented.or

WON,

UI

1
'after all mils coups have reported.
(Applicable to almost all discipilines.

). ream Teackitig, 1,

Under the team- teaching conept,4w6- or 'mote instructOrs ',thypoks,, other sup-
p rting specialists) w6rkctogether to tegch thesaine-group of .studetiti:,Tliefir'*orli
e-diviele4.,,inp4 one of several ways but a contnion:pattern is to have diffeient instruc-
ors take specialized` responsibilities' for certain .portions of, the course. At the Siskt

rs cOoperativeirehlure,,thednibers'Orf the teaching- staff should agree' Upte$,course ob,
tives -and determine the learning activities that would beSt,adomplislt414i.. itcatrohal

s (lectiire-4iscussiono rotevigying,
,

4



.

,etc.) to maintain student motivation. Ai the course progresses, instructors may find it use-
ful to evaluate their tqching. techniques and offer suggestions' for possible improvement.
Team te4ehing give; individuariftstr,uctors the 'opportunity to specialize in those 'aspects
4 .1 et urse.lor which they are. most. qualifitd. It also exposes students to a variety _of
poit:ti 0 view and 'instructor personalities.'
:1-pproprtat6 forall disciplines)

.

t 5).- Simulation Gaming \ -:

A simulatitkri game applied_ to teaching is a-Working model of a We-situation in which
-,,i&ie:its- are t-equifed to be-gontestants who can -see\the_consequences.of ,their ktionsind
Ili 1;.e niiv'-decfsiorikacordingly. GSmeg-are designed 'to :tea( h students particular concepts.
Ear ,tedures...and.logiscal relations that are intrinsic_to av,,,,iven subject, and.the student is ex-

::: 1/5k-ts.:d to eiemotistrate his understanding of certain princ. Tles basic to the subject.' The '
, orpponcarg of a' siinulation game arc` r9les.which identify the system of decision makers;
,p,als which ,..-44-r issigned to:each. role to orient the actors bchasior in the firi e; resources..

. h, 55i7::;:g nod to sacn role to, assist tltv. actors-in: meetin<2. their go ,1-, rz: I es whicilidescribe how.
. --,... put 7 5.5 5, 5n 'V

- ,
-

,,I.:,;.1-111e. :5 put intr.) priv`and,the general order in which plat- procetds; and procedural ma--- .
:..., r.r;a11, stIch'ai--pLaing bbards; chlps,- markers. spinners. chance card. etc. A better under-

-- -itand.itigof sinitilmiuti -games ran be obtained from the descijptians below.
_krprroable tojeaok oteskitaines-A: :4,' --f4::.," . -,, .

;:- , . ,
,..,.

-':The followin is;a representative list-of educational games for college students (a
. g g,1 .-

'.....--,. *ri.....A131etet117 C,III1)5.:WRalitWICOM Zifckermyt: Davi4 -IV. & Horn, -4oberr---7. The
..,- Giii.d fri gi'f4ttratioii Gaii3eto Edikation and-rixiatiiiy. Inform_ anon .1kesotirces, 'tic.,

_ Ii73;Nitlisaab U sots. N.Ne,.-Cambiidge:',Mass.-0213gy: , .,4:- ,
,

, , . ,.
_,. _.. A- ...2 , -v; --kr"-, -- ' v 5.4.

n I- , c '

.

4 .01<4;rilge 13e.F.4. full,000 _. 0 nal e t n 5 7.../:- 5,..,
......-
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, Description:, Playersiare.;Abr*tese.te Prtrilaielpljia -.ponitgation of'_1787. Gole Con-,-,,,
V

trams students -with p-ohti ca I :--pToblertw-tat-ed;tiy -foti-u -tRiti,=_ is -Wal at rifote-geit:--
<,_

oral questions of valitical philosophy that influence, anyOilit 4)4temr, i ', ).
.

,
Playing time-. 2-6 hours in 1-hour period .

. --,z2,..-. ,,

' No. of players: 32-49 divided into 13 tea. s! .
:,... '

Available .from : Science Re Associates, .259 E.: Erie Street, tCli!

Banking

Description :
-

mem and loan dcc
mercial .banks in d:

Playing time:
No. of playfrs: Minimum of 3; no max
Avaifable froM: Science Research ,AsSoci

'- . 60611.

*'

;,('' .. . ' .e ' "

,
layers deciiion,snakers_in three commercia} banks Mak'

siOns. Qatrie simul s the opportunities and pla
i . .'-to-day operation .,

2-4 hORri in 30-m eiiiiii.. '

1

Brix

um:
, 259 E. Eric Street; Chica

.
;.\!. .

, ->,.
't_r

'Description: Players are ,inegibers of managiment tiany-MaK,rriesto make -pr
"i a torpoiation: Game teactesconcepts of 'inventory Sales, deficiefinanpilfg, effect o

tisilig research' and development, etc. .% . .

inoisI
"\

g invest-
of Com+

Playing tithe: 3-8 hours 4-1
5

.36
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No. of players: 15-35.
- Available from: Simile II, P:O. Box 1023, La Jolla, Calif. 92037

111. Clug: Community Land Use' Game

_Description: Players are community busineistnen.-Game Involves processes ohirbiri
economics and land development in a metropolitan area, Desk calculator- or slide rulerecommended.

Playing time: 4-10 hours in 30-minute periods.
Na. of players: 3-15 in 3=5 teams.
Available from : The Free Press, 866 Third Ave., New York, N. Y. 10022."

Consumer

Description: Players are consumers, credit agents, store owners, etc. Game provides
insights into practical problems and economics of installment buying.

Playing time: 1%2-21/2 hours in 40-minute periods
No. of players: 1,1 -34
Available from: Western P. ublithing Co., School and Library Department, 850

third Ave., New York, N. Y. 10022

Contraaegotiations
De,scription: Players are union and management representatives engaged In contract--bargaining. Game .orients students to. the strategy of labor negotiations and_ collectivebargaining. ---

hoursPlaying time: 3-6 u-4-00-120 minute periods.
. NQ. of players: 8-15

Available from: MacMillan Co., $66 Third Ave New York, N. Y. 10022_
.'Diplotnacy-

.,..

__Description-;.- Players:represent- =seven: European-countrier-Englan Germany, I ttis-...sia, Turkey, Austria-Hungary; Italy, and Fiance. Game" demOnitrate th, military and
diplomatic -power structure' of Europe- before World War I.

Playing time: 4-8 hours in 2:hour periods.
;co. df playeri:4-7 ' -

Available from: Games Research, Inc., 48 Wareham Street, Boston, Mass. 02118,. .
Disaster, .ter .

.

- ,
- -,.

fire; 'flood, tornado, etc.). Gallia informs' students of the structure of community;aptivi*
:. Description: Players are Members of a community disrupted'. by natur.al 'dia.:stet"

wider stress. : . c
.

,

Playing time: 3-6 hours in 40 minute periods..
No. of players,: 6-16. -

Available from :'Western Publishing Co., School and Library Department, 85b1*a '

. Third Ave., New York, N. T.10022.
% -1" . A -.

VI -Equations
. ,

.

:
- 4

s , r_Discriptio : Game provides asituatian,for learning some of the elementity oper-:
. . .

I , ations in imathe tics.'atso lives practice in abstrict thinking and teaches Mathematical
logic. '..,

.. ,. . .

-,- Playing tim : 20 minutes to I hour.
-..

sites
M1 1
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No. of players: 2-8
Available from: Infernational Learning Corporation. --140. E. Las Olas -Bud., Fort

Lauderdale, Florida 33301. .

I _Human Relations: One Dimension of Teaching

Description: Players represent students and elentlentary` teachers at an inner-city
school. Game helps education students develop decision-making capability and identify

print'iples that make for effective human relationships.
_ Playing time: 4 hours

No. of players: 12 to unlimited
a Available from: Center for Innovations in Teacher Education, School of Education,

Indiana University, Bloomington, Ind. 47401.

Inner City Planning

Doc ription.i -Players are members of special'interest groups in an urban-renewal area :
autbirify, public housing agency, community representatives, businessmen, edu-

cators. etc. Game helps students gain knowledge about problems" of inner-city living and
'conflict of 'special interests.

. Playing time: 3-5 hours in 40-minute periods.
-No. of players : 12-40in 3-5 teams t
Available from: -MacMillan Co., 866 Third Ave., New York, N. Y. 10022

inter- Nation Simulation

Desciiption: Players represent heads i state, foreign
fairs advisers, diplomats, leaders of opposition, etc. Game
c,onothic, and military aspects of an international. situation
vision- making on an international wale.,

1=hour periods
'No. of players: 24-50 in 5-6 teams
Available from-: Science Research. Associates, 259 E. Erie Street, Chi,cago, Illinois

60611

'policy advisers, domestic af-
simulates the main political,
and -teaches dynamics of de-

Management Decision SiMulation

Description: Players represent the top inanagemedts of competing companies shar-
og the market fora single product. Game allows players to simulate procedures and
study .underlying concepts pertinent to in 'al administration.

Playin time: S hours in 30-minute pert s.

No. o layers,; 1542
Available from: McGraw Hill Book Co., .1221 Avenue of the Americans, New

Yoi-k, N. Y. 10020
.

# ,

: National Politics

, 'Description: -Players, who represent two political parties and eight geographical
legions, are members of a -legislative. body. Game- teaches students about the legislative
Process as influenced -by party and regional affiliations.

Praying time: 3. hours in 1-hour periods.
-No. of players:9-33 4

-..Available from: Simile U, P.O. Box 1023, La Jolla, Calif. 92037

313'
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National Economy

Description: Players are businessmen o,n an economic 'policy committee, 'separated
inio -producers of consunier goods, luxury goods, and producer goods. Game aids under -
St.1114-11n!..f of -relationship between growth, 'inflation, national -income, and "unemployment.

,Playing time: 2-5 hours in 30- minute periods
No. of players :- minimum of 3, .no maximum'
.Available from: Science ReSearch Associate, 259 E. 'Erie Street, Chieagt)

64611

PlanS

.-Description: Players are members of interest groups (military, civil rights, nalion-
41sts.-internationalists, business, and labor) who use their influence to produce changes
in Amerkan society. Game illustrates conflicts between powerful interest groups.

Playing time: 4 hotirs in 50-Jninute periods
No. of plaers : 12-36 in 6 teams
Available from: Simile II,-P.O. Box 1023,'Lli Jolla, Calif. 92037

111 S f)C

,-
Description: Players are citizens in a _society under stress-conditions such that theyriti question nature of social order and examine processes of social conflict and

social c;ntrol-. Game mikes social science material more vivid.
Playing time: 6' hours in 1-hour periods
No. of players : 20-60 in 4 teams
Available from: The Free Press,. 866 Third Ave., New York, N. Y. 10022

Simulation, The Decision Making Model

Description: Players are governthent officials ands influential citizens in -5 nations.
Game demonstrates international decision-making process:

Playing time: 4 hours 45-wintite periods.
No. of players: 16-50 in 3-5 teams .

Available from: World Affairs Council of Philadelphia, 'John Wanamaker Store,
Third Floor Gallery, 13th:and Walnut.Strees, Philadelphia, Pa. 1.9107

Starpcwer
. -

Description: Ptlayers are members of a low Mobility, three tiered.society. Game siMir-
lates, icy abstract form, the relationship between wealth and poWer in. human societies.

4

Playing time : 2 hours.
No. of players: 1-36
Available ft-Om: Simile II; P.O. Box 1023, La Jolla Calif. 92037

\Transaction: The Authentic Stock Market Game

Description: Players are brokers, advisers, chairmen of investment clubs, treasurers of
mutual funds, etc., who tty .to make profits in the stock market.

..".Playing tihie: I-hour minimum, no maximum ' , /...
ki

No. pf players:Z:25 /i
',Available from: tinelek, Inc., 42 Pleasant Street,-Newburyport, Mass. 01950 ,

39
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--
B. Innovative Extra-Classroot MethodS,

I). Programme4 Instruction

Programmed instruction refers to tht Use of directed-or programmed lessons presented'
. ;if printed,form in-boolci-, manually Or eActronically-operated teaching machines, or-c-Oin-

puter.Controlled teaching machines. It is designed to allow the student io proceed. at his

(

own rate of learning. The subject matter`to be taught is broken up into small units called
fr.imes usually a few sentqnces):- The -Student must respiond-to at least part of each frame
b% answering a question or filling in a blank. fleirimmediately informed..of the correct-'
ness of the answer., In -linear programming, the material is arranged in_a single ordered
sequence and every student must proceed from the first item to the last. In branch pro-
gramming, more than.one sequence or route through tie material is arranged, and the
student follows the sequence determined by Ills own answers.
Applicable to most disciplines).'

(2). Persona!ized System of Instruction.
., \

The personalized system -of inhructiQii (PSI) IS a gene4a1 term that includes a num-
-- her of similar teaching techniques (duitigency management:precision teaching, self-paced

lk.441supervised study,,individually-prescri: inkruction, mastery learning, Keller plan, etc.)
PSI 's a. type of programmed instruction, but with many added features. A course taught
through PSI methods is organized. into g number of ,semi-autonomous' units (modules)
e.g., one unit per week, or one unit per chapter, or in terms of specific bodies of informa-
.tion and procedures. Each student begins with the first modular unit and prOceeds through
in established sequence. When a student believes he has maitereda unit he is given some
'maps of demonstrating -his mastery, such as an essay or objective test. A student whc
-fails- an exam must undergo further `stud?.and testing until he shows competence in the
unit's subject matter. The course is completedwhen the student has mastered all the pre
ac.-Abed modules. Undergraduates who have, completed the course are often used as proc-

-- --to s-ortutors-to administer ex-aminatious andaid--`the-new -student-in -his-preparations for

4. further testing or for advancing to the next unit. The professor in charge has overall au-
.--Tholity for planning the study modules and supervising the yutors.'He may also hold oc-

(-4..ional discussion sections or lectures, , , '

( Applicable to vi rtually all disciplines.) ; (--)'

i i). duclio-Tumriarl Instruction
' 1

Audio-tutorial teaching combines PSI with more traditional techniques of instruc-
-tion. A course taught by audio-tutorial methods Includes theee types of sessions: (1) the
Genera .. ssemi held weekly and, devoted mostly to special
lectures, film showings. guest speakers, announcements, a .. 2
Small ,Issembly Sessions, also held weekly, that-serve as quizqiiicussion sections where a
sniall number of students have an opportunity to discuss course materials and 'be tested
-nn, what- they have learned; () Independent Study Sessions, attended by students for an
indeterminate number of ,hours each week, where class members work at individual car-
gels equipped With tape' playbaclq and reviewing equipment. Graduate teaching assistants
are available-during the study sestionsto provide assistance When-needed.

may, (Especially suitable for labpratory courses in the physical sciences,. but be applied to
olirr`disciplineras well) - , :

.
, - (4). 'Computer-ifssisted Instruction '

-

. , .
. .

One .form of computer; instruction. (CAI) entails use of the computer as a

tp

*0
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V.

. .

.medium fo'rpresenting-instraction directly to the student. In this cake, CAI is a form'of
Programmed 'Learning. The stlidensits at a' terminal (usually a typeviriter 'that is con-
nected with a computer), gives answers to questions presented; by the computer, and re-
ceives reactions to each answer with instructions for the next steps the nature of which

--depents upon whether the answer -giVen was right or wrong. A full record of 'student
responses is made by the'computer. Later,:i.his record may be summarized for an entire
group of participants or for-each separate, student whci Uses the program. Such informa
tion provides the student with self--study clues to improire peEforMance and gives the in-structor pointers on course improvement. Computers -can also be used to supplement the
teaching function in several other ways: conducting simulations and games, doing prob-
lem-solving reseirch, storing and processing data, etc:
Applicable to many disciplines)

IS). Team Learning

The team learning aPproaeh involves dividing members of a courseinto various Mull
groups.' Representative§ in each group are then asked to ar&culate those issues they.feel are
most important for purposes of study and decide which issues they wish to pursue. Students
are then responsible for determining together the questiOns they must ansiver in their re-
search and for determining the duties and responsibilities of each member in answering
these .4uestions. Members- 4re encouraged to advise, assist, and criticize each other when-
tver possible. The group leader serves as unifier and coordinator,:periodically reporting
his group's progress 'to the instructor who serves as resource agent.,At the end of the se-
mester, each group presents ivivfindings before the entire,class, encouraging response andcriticism. Team learning seems to'be most useful in teaching interpersonal skill's in a
groiip, problem-solving situation. .

(Appropriate for most disciplines)

C. Innovative Teaching-Arrangements

0). Cooperative Work:Study Education

Cooperative work-study education or, as it is 'sometimes call , experiential learning
was inaugurated earlier in this century at ,such institutions as the U iversity of 'Cincinnati,
MIT, and Antioch College; by,1970 nearly'tvio hundred colleges nd universities had co-
op programs, Cooperative education requires some minimum am unt of work experience
for each student along with minimum standards of academic performance. Under some
plans, students alternate periods of full-time study with periods/of full-time employmentin industry, business, government, or service organizations. 'In ' ther plans; students con-
currentlysngage in part-time work. Work-study programs prov de an opportunity for stu-
dents to live in a different environment and force them tdtope ith notracademic responsi-
bilities. The experience also encourages active learning, in vocational or professional '

demic training to those setti s. Therefore, each student's
work experience is designed to be an integial part of his ov v 11 ecificational prOgram and
the institution takes respOnsibility for this integration.

(2). Contract Teaching.

Contract plans,: in which students .and instructors for lly agree to course or program
-requirements, remove traditiOnd credit compilation and f ur-year residence requirements
,frOrra the undergraduate curriculum. This feature can illustrated.-by a descriPtion.of
contract teaching as applied at Johnston College, Uhiv ity of Redlands (Calif.)., Each .

semester students and faculty negotiate the curriculum a be offered on.an individual basis.

41 ,



Studentslist`the topics they wish to pursue, while faculty post their own preferences 'as .

limited by special competencies. Individual students and instructors then create a written'/ ,
oicntract .which specifies the parties)to the contract, course objectives, readinilittS or other

study resources, deadlines for completion of work, and niethods.by which. evaluation will
be conducted (tests, papers, 'oral reports, projects, etc.): During a student's second year, he
must ask his adviser to help him draw up a graduation contract, specifying the require=-
ments, for a baccalaureate degree, which is then presented for _approval to a graduation
committee consisting of at least three faculty members.TheSe members evaluate the con-.
tract and have the option to recommend changes in the terms., WWII the studelit feels,

committee for.examination.-The Johnston College plan and,others like it encourage; stu-

he has fulfilled his gradual*
1

contract (there is no. time limit),, he appears before the

dent initiative in creating personalized. study programs. ,

(3).
.

Learning Resource.Cen'teh 's. . ' . .
1111

',earning resource centers (instructional media centers, ete.)- are facilities with 'multi-
media study materials such as tape recordings, microfilm, television, overhead transparen -,
ties, and so on. These, media are made available to students in special rooms or at indivi-
dual carrels. The study materials are purchased from publishers and,manufactuters or are
-custom- designed" to meet the particular requirements of diffe'rent instructors. Staff mem-

III
, bers .work with instructor's to identify learning objectives and then develoRmethods aid

materials to fit those objectives. Some,LRC'& have_ their own production studios where
slides, filmstrips, audio and video tape recordings are made. Learning resource centers-not
only foster an individual approach to student learning but also allow institutions Of higher
education to utilize newly-developed_educational materials that are more _expensive and
less portable than printed Media.-:Earlier LRC's were. located-at Florida,-Atlantic Uni-
versity, Oakland College, and several of the State- University of New York institutions.

. . :
,- ; IHowever, they are now present on many campuses. .

.(4)-1nterdisciplinary Programs .

Interdisciplinary' p`rogrami (coordinated stu dies, thematic studies, etc. allow each
student to become involved with a systematic, interdisciplinary analysis of a complex aca-
demic problem. Reading, research, and classwork are .focuSed' toward_ issues that are not

11always included in traditional department-based offerings. Thematic studies also encour-
age faculty members from diverse disciplines tndealcooperatively with common intellect-
ual matters. For example at Evergreen State College ,(Washington) approximately one

_ hundred students and five instructors work, together for peridds its long as one year on. such ,

interdisciplidary topic's as "Cau§ality Freedom, and Chance,'" "Contemporary American'merican
;Minorities," "the Indis4clual, the Citizen, andlthe State," etc."The student is 'expeciett to Ispend up to thirty-two hours a...*ek with, faculty members -in varidus,kinds of learning
experiences. A student may earn a 'full year' Credit-by participating in ..only one, pro-
gram. At -the University 'of Wisconsin, Green Bay, a similar 'arrangent has ben ad6P-i- Ied whereby students may concentrate on certain environmental -themes tie- "Ecosystems-

. Analysis," "Environmental' Control," "Population Dypamici " and ".1.1-12 Analysit".. A:
concentration enconipasses*everaf ,academic discipline; htitk'noirledge from each is focus=

, . ,

id on the problem studied. At time', members of the community are invited to partici-
pate in the creation .and implementation olacidemic programs. - .- ', , =.--

..(9). Residential Colleges .
, I. .

Residential colleges living-learning 'centers,. inner colleges, etc.) attempt to integtate
. . .

classroom and -residential experience by bringing academic dy closer to the-tesim of'
I . .

I
42'
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I

1
* students' social and persOnal -life.. They are intended m stimulate accord .between

.1 teachers and students within a coliesive,,scholarly community.` -'Two institutional -level pro'. ,.,/ ,
4, , grams at the University of 'Michigan will illustrate these living-learning Concepts..When

- a freshman enrolls in.the Pilo f Program he discovers that some -of 14courses ate attended.
by acquaintances from his dormitory floor and that other classes 'are-aaually-held within
his residence hal ..%4-4,4,4,sopsociates with Resident Fellows who are graduate students
selected, partly to function as "living-in"ladvisers, but also to herdic) ewhat older model's of
a serious commitment to scholarly life. The RF's assist-studenkwi aeadeinic programs
and 'personal, difficulties, although they are not expected to act, as;profeSsional counselors.
Common social activities are also held regularly. The Iteside,ntiat College, on the-Other
hand, is an entirely separate entity within the University, occupying a quadrangle in which "
classrooms, office%, and 'student residences are located,: Students in the- Residential , Col-

,lege pursue a ,four-year program in liberal arts and may undertake interdisciplinary con-
centrations as veil as majors in the usual departmental areas. Instructors are chosen on

a the basis of the interest in innovative education and their.desire to work closely with
students, both fo ably and informally.

(6). Nonresidential Coll:eyes

1
Nonresidential or open colleges are designedprimarily to reach "nontraditional" stu--

dents, e.g., employed adults, retired people pursuing new careers, veterans, etc. These,peo-
ple may not be able to reside On campUs or to attend classes on a.segUlar basis. They must
be reached; therefore, by instructional techniques and learning experiences not limited to.
the-classroom. Minnesota Metropolitan State College is' one example of a, nonresidential
institution. H doe§ not have centralized facilities, is designed ror these above normal col-'
lege age, utilize community-rather than regular faculty ntemlers, add grants,degrees,by,
measuring student competente ie certain academic areasnot by counting credit hours.
The .Bachelor of 'Liberal Studies program at the..University.Of Oklahoma is another non-
resiAeritial arrangement oeated foradults, -The BLS prograui relies heavily upon guided .

iactependentstildy, and- ihort, but intensive, residential seminars that allOW-The student to .,;-

pursue his .worTi.at whatever pace he desires. The Open iiiiiversityln Great Britain offers
. instruction through television; radio, correspondence, and local study-centers staffed by

selervhe,assist students in planning their programs-artd by tutors who are local ex -. 4.

perts',in'each course. Empire State College (New. York) Waireduced and soniewhaf alter-
-ed version-of the Open University.:

each
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\., GOieral Course Objectties a

\,,,
\ .,,, , ,.,1. To' provide a comprehensive review program in:

A. Study,Skil-ls ta

. .\
4

,. ,

.., 'Ail

40

.

;
r I,. Lectur.e.21cOtetaking

2.SQ3R
3. Examinati on- taking techniques
4. Qeneral studyingproce(lures

B. ComprehensiOn

1. Main idea .

2. Paragraph WVelopment,

;

3. Paragraph Organization-
4, Coherency Techniques ,

S. Summaries

II. To prOvide comprehension skill development in :
- A. Critical Interpretation

1. Author's authority
2. Fact vs. Opinion
3. Tone, Intent, Bias
4. -Propaganda
5. Non-Persuasive Material

B. Speed Development

Visual Perception
2. Flexibility .*.

-Speed Improvernedt
SkimMing Scanning

C. Vocabulary

1: C9ntext Clues
2- Roots, Prefixes,- Suffixes

41.
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CONTROL GROUP
SECTIOAf,

A ter. stu ents awe completed Chapter 11; the teacher will exprain and-illustrate the .
basic SQ3R techniqiie Twenty-five: percent of the chapter's exercqes 'will be corn-
pleted a.t. home With e remaining exercises utilized as practice in, the classroom,

,setting.

STUDY SKILLS

t.

ot-

Students,,will `apply SQ3R, to' given or student selected periodical, article.'
Students will 'be given two lectures on examination'techniques, note-takiniktechniques,
and'general study habits..

41111110-

'EXPERIMENTAL -OROUP.
SECTION If

- ,

1. After reading and Completing seventy-five' percent of the exercises in Chapter 11; the
students will discusi and_fxPlain_ the, techniquln clais...(Teacher_ will lead.and elicit _

information where necessary )_ ,
. .

2. Students will apply SQ3R to a student selected periodical article.' .

3. Students Will be given two class settings', for discuisiomin small groups on techniques
for, taking notes, preparing for examinations, and general: study habits. Groups will'
then share their information with the class compiling. a general set" of, guidelines for
the above mentioned--studyiteChniques: \--

: - ,

5.
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I.,

;
CONTROL GROUP.

SECTION I

COMPREHENSIOINi KII LS.

' , 1

1. Before and'after-eadiug Chapters 1, 3, and 4 clas-s textbook, students will be giiten
111,4siration, explaatiiin, and practice in main idea ,paragraph organization, and col
herency techniques. Students *ill complete seventy -five percent of the accompanying
exercises at home with teacher explanation and correction in the succeeding class

'meeting.
2. Students will apply above stated skill to a periodical article. ., .
3,. Students wi,t1 be given a lecture, illustration, and' practice in the formulation of sum-
' maries. They, will be, required:fa formulate a summary of their. journal,article..- .,

a EXPERIMENT/VI, GROUP.
'SECTI,ON II

C. I

a

1=

.

Studeniewill read .and'dlictiSs'in iri-ifill groUpstif their own choosing ChaPier* 1, 3, and
,, .4, and Will complete seventy -fide percept of 'all exercises. , .

at. Sniall groups will then Present to the class.,explanation, illustration, ,and practice, of,
. :each skill. , ;- . . a ... a .

. 3: Students will apply above stated skills to their periodical article.
.,..., .

4. Students will,analyze'exanuiles' of summaries,, deduce, the necessary components,. and
formulate,a 'summarrof .their' journal article.' -

.. .

, . ,.

"'
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'OF

SECTION - .`

1 . *

.,

I. Students Will be given explanation, illustrations and practice ntiqone,.intent,--tetc. in-'
corpOxated in Chapters', 8, 'rind 10:Textbook chaptars will be ie,ad iu,total 1.# all .,-

,,. students and utifized.tor 'practice and discuision. . .
-.

.
2. Students ..will formulate a ethical analysis of - their, article' following the 'fp:I,: ;

t .t , .. mat given'by the instructor. ' -- /. r
3 Students will,be given, explanation, and; practice on propaganda deviqes and fallacious,-.:.

. .

G

- -

-reasoning"processes. A
.. , . ,

.^

a

4. Students under the instructor's - direction will analyze. Jonathan Swift's' Modest--Pr.o,...,,..

. posal and a modern version byGene Lee for discussion 'and analysis of satire and
irony. , . ,, .

,

. .

CTION-III

. -. ",,., ,,

I.' Stud'ents will work through chapters 7, 8,' 9 anc1.10',indtividuafly or in-ill all group dis,-
cussinvinter-Preting and analyzing the-exercises. Each grail) or individtial -will

--

select
one skill which he will present to the entire class.' ,- .

Z
2.. Students will formulate .a critical analysis oetbeir journal aiticle:folTawins a .format, __..

designed by the Class . 0 .
3 Same as control group: , .

-4.; Same as control group except podirection by the instructor.
..- ...,s ,-. ,.

6
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:CONTROL GROUP

1

SECTION f
SPEED DEVELOPMENT

.4.

The students will be/givenVoiie )haif,of a class meeting per ,week which will 'be de--
Led to timed, readirigeke.`rcises

2. The ittidents will be.,givien explanation, illustration; and practice on skimming
niques for newspaper, magazines, and chapters, scanning iectiniques on various types of
materials:and visual perception exercises.
The students be given twelve'` readings utilizing the con-trolled reader.

' 4

EXPER,JMENTAL,OROUP
SECTION II

r ,

One -class per week throughout the semester 11, be d. ted to ex nation and prac-
,:,1 tice of visu perceptiO tecAttiques; -skininAn ewsp pers, gaiines;,and. chapters;

scannii technigites. The class Will o grolips,,- with -Dm' group at-
tendin,g-elass or 'above-speed exercises, and'the other group utilizing the :oontrollcd
reader, Gcoups altertrate- areas 01 speed ,development each weeic, - .

1 Additional time 7NI0 days at the end of the semester wilrbe devoted toanpspeed skills
not completed via theiboit procedure.

3 Students will be given timed: readings twice 'per -Month.

A

0

1
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1

CONTROL QROUP
SECTION i ,,

; -

VOCABULARY SKILLS

.4

:11.----Studentswill lic.givn explanation and -practice of one vocabulary lesson, in roots, pre-
fixes, or suffixes every two weeks. Instruction will follow format of assigned text. 0,*

. 2. Students will be given a review designed, by the teacher of each lesson prior to testing.
3. Students read and -complete all exercises" iri Chapter..5'and 7 on context clud.

planatir, illustration and practice will. accompany reading.
4. Students will read and discuss Chapter 6 on use of the dictionary.Minimal practice

will be incorporated. in other exercises thtoughout the semester_

,EXPERIENIAL GROUP
SECTI6N II

4.

.

. Students kill complete individually 'or in small groups one Vocabulary le4son every
two weeks: Groups will come together and discuss skills or complete exercises during--Class session.

prepare rev,iew exercises for each vocabulary lesson' to be completed, by
the entire c &each \vocabulary test.

dents. will read and comilettachapters 5? 6; they will complete all exercises in
Chapter 5 which will be student-lead discussed in a class meeting. Chapter 6 will en:-

4. -Chapter iwill,he'cliactiased with crit al Interpretation.
.

-..`
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. TpTING/EVALUOloiSI:

All students will be given a pre (1t day of serneste) and post-test
Forth B oksiltie ikliGraw Basic 8kills Test.

.. . ,2. All students.will receive a teacber Made vocabulary test-every two weeks. Each testwill incorporate vocabulary froni previous lessons.
. ;. ..-11-students will receive a teacher-made skills, test on Chapters 1, 3, 4 and 11 and ateacher-made, test on Chapters 7, 8, 9.and 10.-

, - 4. All students will be -given mini-exertises throtighout the semester *which will receivesatisfigtory or pr. tisfactory grades. ..
.. The Kxperitnental group will receive grades for their oral presentation. .6. All tests wilkbe used diagnostically; s6 the-t reteaching -Of -any particular skill can be

ay ?tit) on

4

'facilitated.

'11.
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4
AN.-12ISIS OF OBJETIVES:

_Because-of emPhasis upon-continuous -re-evaluation and diagnosis as an inntegrai asp ect
of the reading Course it was necessary to readapt and eliminate many of the anticipated ob7
jecii es' igir" both the coninil and experirrre nut- groups. It was deemed necessary not only

of the aforementioned_seasons, but also becatise of the philosophical belief in qual-
ity rather fli:in quantity skill development,

STUDY SKILLS
Jt

-.Due to the nature-1)f both groups it was necessary to spend a considerable amount of
the .t:nt...t.teti on study- skips. It had been assumed that a minimum of three sessions would

!,.:,t1;L:ent to rtv,cw the study skill techniques. However, after working With the stu-
dent!.. n .-17,; realized that many .of the techniques were new to a large proportion of the

1:11craorcist. Mass s,essiorts#for the control group and eight class sessions for the
e.pciiIncinA group were devoted to study techniques. Furthermore, throughout the se-
mester additional time ,w* allotted to review or further analysis of particular technique's
bccause,of difficulties students were experiencing in their:content subjects. This, it was
cinsidetcd by the instructor that 'since..this co-ill-se has been designed to aid students in per-
forming well in content courses, reteaching and/or reanalysis was justifiable..

COMPREHENSIO.RKILLS

For the control group all objectives were met; however, the experimental gioup en-
< countered a time difficulty _in_ accomTlishing__their_goals. It_appeared that most students--;

been;'ver.y accustonfed to teacher-directed settings and were -uncomfortable or- un-
motivated to-work on their own. A core section the class, approximately 50% worked

= enthUsiasticall!,'and efficiently on their projects. However, the other part.of
the group were sporadic in attendance and were inefficiently prepared in their assign-
ments.-BecaUse of this group; as well as the necessity to expedite time, it was necessary for
the instructor to direct several skills. It should be noted, though, wherever possible, con-
cepts were elicited from the class rather than presented via a lecture to the students.

4
4-
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CRITICAL f.TERPI.\ RETATION

Fur both -the control and the experimental groups all objectives were niet. The -basic
difference fund- 'between these.-groups was that the ex- perimental section on the wtnie
w:re unable to transfer their critical' skills to diverse materials without the aid of the in
structor. For example many were unable to recognize or explain the use of irony or sa-
tire in other selections besides "The Modest 'Proposal."

In addition. the experimental.group took two weeks longer to fulfill all require-
-tinents which made it necessary for the instructor to give a lecture and mini-practice on
,prup g.tnda devices and fallacious reasoning processes.

VOCABULARY

The students in both groups experienced considerable difficulty in mastering many
ocabul.ln. terms. Because of this three weeks were devoted to the first two lessons; this
nekssitned the elimination of several lessons in the text. Both groups completed five les-
sons instead of seven.

In the area of context clues, both groups. perfor ed as outlined in-the objectives.

SPEED DEVELOPMENT

The control group spent approximately six additional class:_sessions on various speed
techniques. This imbalance was due to two major factors. First, the-group,work performed -,
by the experimental group entailed more time than the teacher-directed _group. Thus, some

area hid to be limited. It *as felt that speed- was of less ,iMportatice-to the- student.
than comprehension or critical interpretation. 'Second, there etisted some confusion
amongst the experimental group as to the alternate weeks that they were to-.attend the
speed session._,Nlany would attend two sessions in a row.or would miss two sessions and- .
attend on the wrong day; this caused some of the expeiiinental, group to have more' speed
skill development than others. - "At-Zet
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OVERALL EVALUATION

Throughout the semester, the instructor experienced difficulty keeping the experi-
mental group totally student-directed. Inexperience fof both the teacher, an_ d the students,
time necessary fOr group work, and the peed for a large portion of the semester to be
devoted to study techniques, necessitated the instructor to adopt the pedagogic procedure.
This tobsisted of some teacher direction via elicitation of responses'by the students.
( See each skill evaluation)

Overall student responses appeared favorable to group work, particularly in the area
of analysis and interpretation of articles. However, 'despite their interest there was con-
tinual reliance upon the teacher for aid or reassurance of their conclusions. In addition,
this enthusiasm was sporadic. Toward the latter part of the semester many students became
less interested in group working, requesting more, teacher-direction. These above con-
elusions were observed from the interaction and attendance by the, students and observa-
tions of the teacher. In fact One of the biggest differences between the two groups \vas
the attendance factor. -

The control group on the whole maintained better attendance throughout the semester
than the experimental group. The. experimental group attendance held until the last month
of classes. As mentioned previously, there appeared pedagogic reasons for this factor.

In the area ok teacher-made tests, both grodps appeared 'comparable grade-wise in all
tests except on, critical analysis. The experimental group had lower test scores on the
whole than the control group.

From experiment, teacher-directed versus student-directed instruction, one might
conclude that neither procedure in total is _viable. A combination of techniques appears
thdre efficient in a college-reading improvement course. The lack of credit for the course,
the background/experience of the ttudents, etc. may all be itasons forlitilizing a combined
technique.
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